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2.1.4 Core Competency: Diversity in Practice  

Practice Behaviors (14-17); Social Workers: 

 (14) recognize the extent to which a culture's structures and values may 

oppress, marginalize, alienate, or create or enhance privilege and power; 

 (15) gain sufficient self-awareness to eliminate the influence of personal 

biases and values in working with diverse groups; 

 (16) recognize and communicate their understanding of the importance of 

difference in shaping life experiences; and 

 (17) view themselves as learners and engage those with whom they work 

as informants. 

2.1.5 Core Competency: Human Rights and Social Justice 

Practice Behaviors (18-20); Social Workers: 

 (18) understand the forms and mechanisms of oppression and 

discrimination; 

 (19) advocate for human rights and social and economic justice; and 

 (20) engage in practices that advance social and economic justice. 

2.1.6 Core Competency: Research Based Practice 

Practice Behaviors (21-22); Social Workers: 

 (21) use practice experience to inform scientific inquiry and 

 (22) use research evidence to inform practice. 

2.1.7 Core Competency: Human Behavior 

Practice Behaviors (23-24); Social Workers: 

 (23) utilize conceptual frameworks to guide the processes of assessment, 

intervention, and evaluation; and 

 (24) critique and apply knowledge to understand person and environment. 

2.1.8 Core Competency: Policy Practice 

Practice Behaviors (25-26); Social Workers: 

 (25) analyze, formulate, and advocate for policies that advance social 

well-being; and 

 (26) collaborate with colleagues and clients for effective policy action. 
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2.1.9 Core Competency: Practice Contexts 

Practice Behaviors (27-28); Social Workers: 

 (27) continuously discover, appraise, and attend to changing locales, 

populations, scientific and technological developments, and emerging 

societal trends to provide relevant services; and 

 (28) provide leadership in promoting sustainable changes in service 

delivery and practice to improve the quality of social services. 

2.1.10 Core Competency: Engage, Assess, Intervene, Evaluate 

2.1.10a Engagement-Practice Behaviors (29-31); Social Workers:  
 

 (29) substantively and effectively prepare for action with individuals,  

      families, groups, organizations, and communities; 

 (30) use empathy and other interpersonal skills; and 

 (31) develop a mutually agreed-on focus of work and desired outcomes.  

 

2.1.10b Assessment-Practice Behaviors (32-35); Social Workers:  

 (32) collect, organize, and interpret client data; 

 (33) assess client strengths and limitations; 

 (34) develop mutually agreed-on intervention goals and objectives; and 

 (35) select appropriate intervention strategies. 

 

 2.1.10c Intervention-Practice Behaviors (36-40); Social Workers: 

 (36) initiate actions to achieve organizational goals; 

 (37) implement prevention interventions and enhance client capacities; 

 (38) help clients resolve problems; 

 (39) negotiate, mediate, and advocate for clients; and 

 (40) facilitate transitions and endings 

 

 2.1.10d Evaluation-Practice Behavior (41); Social Workers: 

 (41) critically analyze, monitor, and evaluate interventions (Council on  

     Social Work Education, 2008). 
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Appendix B 

Five Faculty Assessment Rubrics 
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SOWK 405 – Stress & Boundary Issues Paper 

Levels/Criteria Excellent 
(90-100%) 

Meets Expectations  
(80-89%) 

Needs Improvement  
(70-79%) 

Unacceptable  
(0-69%) 

Score/Level 

Identification as a 
Professional Social 
Worker (2.1.1): 
 

-Does the student 
identify a specific 
area of needed 
attention in dealing 
with professional 
boundaries? (#3) 
 

-Does the student 
effectively use 
supervision to gain 
insight into 
strategies for 
managing 
professional 
boundaries? (#6) 

Student identifies 
and clearly describes 
an area of 
professional 
boundaries that will 
require ongoing 
attention. Student 
provides concrete 
examples. 
Student uses 
supervision with the 
field instructor to 
learn ways to 
manage specific 
stressors. 

Student identifies and 
generally describes an 
area of professional 
boundaries that will 
require ongoing attention. 
Student uses supervision 
with the field instructor to 
learn ways to manage 
specific stressors. 

Student generally discusses 
boundaries without 
identifying a personal area of 
concern. Student does not 
clearly articulate 
lessons/management 
strategies gathered from 
supervision with the field 
instructor. 

Student fails to 
identify an area of 
ongoing professional 
boundaries and does 
not reflect lessons 
learned through 
supervision with the 
field instructor. 
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SOWK 405 – Professional Ethics Paper 

Levels/Criteria Excellent 
(90-100%) 

Meets Expectations 
(80-89%) 

Needs Improvement 
(70-79%) 

Unacceptable 
(0-69%) 

Score/Level 

Application of Social 
Work Ethical 
Principles (2.1.2): 
 

-Does the student 
correctly apply the 
standards of the 
NASW Code of Ethics 
to his/her field 
placement? (#8) 
 
 
 

Student clearly 
describes the 
policies of his/her 
field placement 
agency and makes 
strong connections 
to the standards of 
the NASW Code of 
Ethics.  
 

Student generally 
describes the policies of 
his/her field placement 
agency and makes 
connections to the 
standards of the NASW 
Code of Ethics. 

Student describes the 
policies of his/her field 
placement agency but 
struggles to make 
connections to the 
standards of the NASW 
Code of Ethics. 

Student fails to 
describe the policies 
of his/her field 
placement agency 
and does not make 
connections to the 
standards of the 
NASW Code of Ethics. 
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SOWK 405 – Case Presentation (page 1 of 3) 

Levels/Criteria Excellent 
(90-100%) 

Meets Expectations 
(80-89%) 

Needs Improvement 
(70-79%) 

Unacceptable 
(0-69%) 

Score/Level 

Application of 
Critical Thinking 
(2.1.3): 
 

-Does the case 
history identify an 
appropriate 
assessment tool? 
(#12) 

Case history 
identifies and 
appropriately uses 
an assessment tool. 
The student 
understands the 
benefits and 
limitations of the 
assessment tool.  

Case history identifies and 
appropriately uses an 
assessment tool. The 
student generally 
understands the benefits 
and limitations of the 
assessment tool.  

Case history identifies and 
appropriately uses an 
assessment tool. No 
analysis of the assessment 
tool is given.  

Case history does not 
utilize an assessment 
tool or administers 
the assessment tool 
inappropriately. No 
analysis of the 
assessment tool is 
given. 

 

Application of HBSE 
Knowledge (2.1.7): 
 

-Does the case 
history incorporate 
knowledge about the 
client’s human 
behavior and 
development? (#23) 
 

-Is the knowledge 
taken into account in 
the client’s 
assessment and 
intervention? (#24) 

It is clear from the 
case history that the 
student understands 
the client and 
his/her 
developmental life 
stage. The student 
takes this knowledge 
and modifies his/her 
assessment and 
intervention 
accordingly. 

It is clear from the case 
history that the student 
generally understands the 
client and his/her 
developmental life stage. 
It is less clear how this 
information impacted the 
assessment and 
intervention with the 
client.  

The case history speaks 
broadly to the client’s 
developmental life stage 
but no intentional 
connection was made to 
the assessment and 
intervention. 

The case history 
makes no reference 
to the client’s 
developmental life 
stage. 
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Effective 
Engagement 
(2.1.10a): 
 

-Does the case 
history show 
evidence that the 
student prepared in 
advance for work 
with the identified 
client? (#29)  
 

-Does the case 
history show 
evidence that the 
student used 
interpersonal skills 
to develop common 
objectives with the 
identified client? 
(#30, #31) 

It is clear from the 
case history that the 
student prepared in 
advance of meeting 
the client. The 
student gives specific 
examples of 
developing rapport 
with the client and 
collaborating to 
develop desired 
outcomes of work 
together. 

The case history shows 
evidence of efforts to 
prepare for meeting the 
client; however, 
documentation is less 
clear. The student alludes 
to developing rapport with 
the client, but does not 
state specifics of how this 
was accomplished. 
Student effectively 
collaborates with client to 
develop desired outcomes 
of work together. 

It can be inferred from the 
case history that the 
student prepared in 
advance of meeting the 
client, but no direct 
reference is given. The case 
history broadly discusses 
engagement but offers no 
examples of collaborating 
with the client to develop 
desired outcomes of work 
together. 

No evidence is 
present that the 
student prepared in 
advance to meet the 
client. It cannot be 
inferred from the 
case history that the 
social worked used 
interpersonal skills to 
develop an agreed-
upon plan of work 
together. 

 

Effective Assessment 
(2.1.10b): 
 

-Is the assessment in 
the case history 
organized, 
comprehensive, and 
include client 
strengths? (#32, #33) 
 

-Does the 
assessment serve as 
a guide for 
appropriate goals, 
objectives, and 
interventions? (#34, 
#35) 

The case history is 
well-organized, 
includes 
comprehensive 
information relevant 
to the case, and 
identifies client 
strengths. The 
student clearly uses 
the assessment 
information 1.) to 
create 
goals/objectives for 
working with the 
client and 2.) guide 
the choice of 
intervention. 

The case history is well-
organized, but less 
comprehensive or 
strengths-based. It is clear 
that the student used 
assessment information to 
guide decisions of setting 
goals and choosing 
interventions. 

The case history is loosely 
organized, contains missing 
areas of assessment, and 
does not directly address 
client strengths. The 
assessment information 
broadly impacts the 
development of goals and 
interventions, with no 
direct documentation that 
the student collaborated 
with the client. 

The case history is 
disorganized, 
contains multiple 
gaps in assessment 
and does not address 
the strengths of the 
client. There is no 
evidence that the 
assessment 
information guided 
the student in setting 
goals or choosing 
interventions with 
the client. 
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Effective 
Intervention 
(2.1.10c): 
 

-Does the case 
history give evidence 
that the intervention 
improved the client’s 
capacity? (#37) 
 

-Did the intervention 
help the client solve 
problems or 
advocate on behalf 
of the client? (#38, 
#39) 

The case history 
clearly identifies the 
intervention with the 
client and offers 
specific examples of 
how the intervention 
helps the client meet 
his/her goals. 

The case history clearly 
identifies the intervention 
with the client. Examples 
of how the intervention 
helps the client meet 
his/her goals is less clear. 

The case history broadly 
discusses the intervention, 
but no direct evidence is 
present that the 
intervention helped the 
client meet his/her goals. 

The case history fails 
to identify an 
intervention or an 
intervention is carried 
out incorrectly or 
unethically. 

 

ADDENDUM-
Engagement in 
Diversity (2.1.4): 
 

-Does the addendum 
speak to the client’s 
diversity from the 
student? (#16) 
 

-Does the student 
identify lessons 
learned from the 
client? (#17) 

The addendum 
clearly identifies 
issues of diversity 
between the student 
and the client. The 
student provides 
specific examples of 
how diversity 
impacted the work 
with the client. The 
student shows 
insight and honesty 
in lessons gained 
from working with 
the client 

The addendum clearly 
identifies issues of 
diversity between the 
student and the client. The 
student speaks generally 
to the ways in which 
diversity impacted work 
with the client. Lessons 
learned from working with 
the client are less clear. 

The addendum broadly 
identifies issues of diversity 
between the student and 
the client. The student 
struggles to identify how 
issues of diversity impacted 
practice or lessons learned 
from working with a 
diverse client. 

The addendum fails 
to address issues of 
diversity or how 
diversity impacted 
work with the client. 
No mention is made 
of lessons learned. 
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SOWK 405 – Agency Analysis (page 1 of 2) 

Levels/Criteria Excellent 
(90-100%) 

Meets Expectations 
(80-89%) 

Needs Improvement 
(70-79%) 

Unacceptable 
(0-69%) 

Score/Level 

Advancement of 
Social/Economic 
Justice (2.1.5): 
 

-Does the paper 
clearly identify an 
area of 
macrodiscrimination 
(or lack thereof)? 
(#18) 
 

-Does the paper 
clearly identify ways 
the agency is 
addressing social 
injustice? (#20) 
 

It is clear from the 
paper, that the 
student understands 
macrodiscrimination 
and the role of the 
agency. Paper 
provides clear and 
specific examples of 
macrodiscrimination 
and highlights areas 
of possible 
improvement. If no 
evidence of 
macrodiscrimination 
is observed, the paper 
identifies examples of 
the agency’s efforts 
to counter 
discrimination and 
oppression. 
 

It is clear from the paper, 
that the student 
understands 
macrodiscrimination and 
the role of the agency. 
Paper provides general 
information regarding 
agency efforts to counter 
discrimination and 
oppression, but does not 
provide concrete 
observations. If no 
evidence of 
macrodiscrimination is 
present, the paper 
generally discusses efforts 
of the agency to counter 
discrimination and 
oppression.  

It is not clear from the 
paper that the student 
understands 
macrodiscrimination or the 
role of the agency. 
Discrimination and 
oprression are generally 
discussed without 
reference to specific 
observations or 
suggestions for 
improvement.  

Paper fails to 
discuss 
discrimination or 
oppression in a 
coherent way. The 
student does not 
appear to 
understand the role 
of the agency in 
addressing issues of 
discrimination or 
oppression.  

 

Engagement in Policy 
to Advance Social 
Well-Being (2.1.8): 
 

-Does the paper 
identify an action 
group that the agency 
collaborates with for 
effective policy or 
political action? (#26) 

Paper clearly 
describes the 
agency’s involvement 
in macro-level policy 
and political action 
groups or relationship 
with colleagues in the 
field that has resulted 
in positive change for 
the client group or 
agency. 

Paper identifies the 
agency’s involvement with 
a macro-level policy or 
political action group but 
offers little description of 
the agency’s role in 
promoting positive change 
for the client group. 

Paper generally discusses 
the agency’s involvement 
in macro-level policy but 
makes no specific 
reference to a 
policy/political action 
group or colleagues in the 
field in which the agency 
has collaboration. 

Paper fails to 
identify the 
agency’s connection 
to a larger policy or 
political action 
group. 
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Response to Context 
that Shape Practice 
(2.1.9): 
 
-Does the paper make 
credible suggestions 
for improving quality 
in the services or 
service delivery in the 
agency? (#28) 

Paper offers multiple, 
well though-out 
suggestions to 
address the issues 
identified in the 
paper. The 
suggestions are 
realistic and 
demonstrate an 
understanding of the 
context of the agency. 

Paper offers one or two 
general suggestions to 
address the issues 
identified in the paper. 
The suggestions are 
realistic and demonstrate 
an understanding of the 
context of the agency. 

Paper offers one general 
suggestion. The suggestion 
doesn’t specifically address 
an issue identified in the 
paper or is unsustainable.   

Paper fails to make 
a suggestion for 
improving the 
quality of services 
or the delivery of 
services to the 
agency. The 
suggestion is 
inappropriate, 
unethical, or 
unsustainable. 
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SOWK 405 – Semester Project 

Levels/Criteria Excellent 
(90-100%) 

Meets Expectations 
(80-89%) 

Needs Improvement 
(70-79%) 

Unacceptable 
(0-69%) 

Score/Level 

Engagement in 
Research-Informed 
Practice (2.1.6): 
 

-Does the project 
provide information 
that will inform 
future practice at the 
field placement 
agency? (#22) 
 
 
 
 
 

Project is specifically 
designed to provide 
information that will 
guide the future 
practice of the field 
placement agency. 
Gathered 
information is clear 
and informative. 
Project is presented 
in such a way to 
direct further action 
by the agency.  

Project is generally 
designed to provide 
helpful to the field 
placement agency. The 
information gathered is 
informative, but does not 
relate to specific actions 
to be taken by the field 
placement agency. 

Project is disorganized, 
unclear, or does not 
provide information that 
would guide action by the 
field placement agency. 

Project is incomplete 
or fails to provide 
information that will 
benefit future clients 
at the field placement 
agency. 

 

Effective Evaluation 
(2.1.10d): 
 

-Does the project 
effectively analyze, 
monitor, and 
evaluate 
interventions? (#41) 
 
 

Project clearly 
describes the 
effectiveness of the 
student’s 
intervention. 
Information is 
gathered correctly 
and shared honestly 
to inform future 
interventions. 
 

Project addresses the 
effectiveness of the 
student’s intervention. 
Outcome data is less clear. 
Information is gathered 
correctly and shared 
honestly to inform future 
interventions. 

Project is disorganized, 
unclear, or does not 
provide interpretation of 
the data in such a way to 
inform future interventions 
with clients.  

Project fails to offer 
information that will 
help the field 
placement agency 
know if interventions 
have been successful. 
Gathered 
data/information is 
not honestly shared. 

 

 



 

178 

 

Appendix C 

 Field Placement Evaluation Form
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Department of Social Work 
Field Placement Evaluation 
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11. General Items of Interest 

 

Supervisor Signature:          Date:    

 

Student Signature:          Date:    

Student acknowledges that he/she has reviewed the Field Placement Evaluation.  Signing this form does not indicate 
agreement with the content of the evaluation.  Student retains the right to respond to this evaluation by submitting a 
written formal rebuttal. 
 
 

Field Supervisor Signature:         Date:    

 

How would you describe your experience in working with this student? 
 
 
 
 
 

How can ONU better facilitate a field placement experience with your agency? 
 
 
 
 
 

Additional comments, concerns, or suggestions: 
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Appendix D 

Student Self-Assessment  

Posttest Form 
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Appendix E 

Research Question 1: 

False Discovery Rate 
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Appendix E: False Discovery Rate for Research Question One 

p i m S ABH 

.990 39 39   .0100 .0500 

.871 38 39   .0645 .0487 

.840 37 39   .0533 .0474 

.771 36 39   .0573 .0462 

.757 35 39   .0486 .0449 

.747 34 39   .0422 .0436 

.701 33 39   .0427 .0423 

.664 32 39   .0420 .0410 

.601 31 39   .0443 .0397 

.545 30 39   .0455 .0385 

.494 29 39  .0460 .0372 

.383 28 39   .0514 .0359 

.375 27 39   .0481 .0346 

.346 26 39   .0467 .0333 

.256 25 39   .0496 .0321 

.254 24 39   .0496 .0308 

.192 23 39   .0475 .0295 

.167 22 39   .0463 .0282 

.134 21 39   .0456 .0269 

.127 20 39   .0437 .0256 

.123 19 39   .0418 .0244 

.122 18 39   .0399 .0231 

.110 17 39  .0387 .0218 

.109 16 39  .0371 .0205 

.057 15 39   .0377 .0192 

.014 14 39   .0379 .0179 

.009 13 39   .0367 .0167* 

.006 12 39   .0355 .0154* 

.005 11 39    .0343 .0141* 

.001 10 39   .0333 .0128* 

.001 9 39   .0322 .0115* 

.001 8 39   .0312 .0103* 

.001 7 39   .0303 .0090* 

.001 6 39   .0294 .0077* 

.001 5 39   .0285 .0064* 

.001 4 39   .0278 .0051* 

.001 3 39   .0270 .0038* 

.001 2 39  .0263 .0026* 

.001 1 39   .0256 .0013* 
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Appendix F 

Research Question 2: 

False Discovery Rate
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Appendix F: False Discover Rate for Research Question Two 

p i m S ABH 

.817 13 13  .1830 .0500 

.171 12 13  .4145 .0461 

.077 11 13  .3077 .0423 

.042 10 13  .2395 .0385 

.033 9 13  .1934 .0346* 

.015 8 13  .1642 .0308* 

.013 7 13  .1410 .0269* 

.009 6 13  .1239 .0231* 

.003 5 13  .1108 .0192* 

.001 4 13  .0999 .0153* 

.001 3 13  .0908 .0115* 

.001 2 13  .0833 .0077* 

.001 1 13  .0768 .0038* 

 


