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ABSTRACT

by
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Olivet Nazarene University
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Major Area: Ethical Leadership Number of Words711
Police recruits need to be prepared the momentghejuate from the police academy
for any type of situation, especially terrorismigstudy examined whether the
Emergency Response Week portion of the Chicaga@blepartment Recruit Academy
curriculum was adequate and provided Chicago P8legartment recruits with
appropriate knowledge of terrorism awareness amdkhls necessary to respond to a
terrorism incident. The results indicated that@ecago Police Department recruit
curriculum in Emergency Response Week was perceasabove adequate by Chicago
Police Department recruits. Additionally, the Clgodolice Department recruits
perceived their knowledge concerning terrorism awass and their skill levels

concerning responding to a terrorism incident as/aladequate following completion of

Emergency Response Week.
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CHAPTER |
INTRODUCTION

On the morning of September 11, 2001, a rookieeadfficer had just finished
working the midnight shift for the Chicago Policefartment. He was fatigued from the
adrenaline rushing action of police work in theth@ime area that he was working in,
but needed to attend to his military obligationsi8les being a Chicago Police Officer, he
was a citizen soldier in the lllinois Army Natior@uard and needed to report for his
scheduled military duty. Upon arrival at the Armgthddnal Guard armory, he was given
a simple administrative task to accomplish and gihwthe entire work day would be
mundane and boring. He could never have been manegwy

At 8:46 A.M., on September 11, 2001, American iAek flight 11 crashed into
the North Tower of the World Trade Center in NewR €ity (Thompson, 2004).
Shortly thereafter, a soldier alerted the rookikgeoofficer, who was attending to his
military obligation, and stated that a plane crasim¢o the World Trade Center and that
the aftermath was being shown on television. Tlo&ieopolice officer’s first thought was
to turn on the television, which he did, to disaoeeactly what was happening. His
second thought was about the cause of the plashkiongainto the World Trade Center.

Was this event an accident or a deliberate actitf e



At 9:03 A.M., on September 11, 2001, United Airbrféght 175 struck the World
Trade Center South Tower (Wright, 2006). Once #wosd plane crashed into the World
Trade Center, the whole world knew that the Unf¢ates of America was under attack.
As the rookie police officer sat in front of théet@sion, with a gaping jaw and wide
eyes, he felt helpless and terrified. He wanteaelp the people in the World Trade
Center Towers, but was instead sitting in an offic€hicago. Also, he was terrified
about the idea of another attack and if Chicagolevba the next target.

Then, the world watched as all of the other evehthe day unfolded. American
Airlines flight 77 crashed into the Pentagon andtéthAirlines flight 93 burst into
flames in a Pennsylvania field (Combs, 2003). Destpepeople jumped from the Twin
Towers to escape the extreme heat and smoke, la\tootd Trade Center Towers
collapsed, and weary, terrified bystanders on tae Nork City streets were left covered
in debris. The terrorist attacks of September DD12killed 3047 innocent people,
including 72 who were local, state, and federal ¢éamfiorcement officers (U.S.
Department of Justice, 2002).

The catastrophic events of September 11, 200hgeththe world as we knew it.
Life would no longer be the same in any professiity, state, or country. Many
individuals were affected by the Septembeéf attacks physically, emotionally,
cognitively, socially, and spiritually. Little dithe rookie police officer know when he
trudged into work on the morning of September2DD1, that the police profession
would change drastically and that he would be egatseas as part of Operation

Enduring Freedom with the United States Army. Mif@s no longer simple for the rookie



police officer; it had become very complex. Thekiegolice officer and citizen soldier
described in the previous paragraphs was me.

The September 11, 2001, terrorist attacks displéae enforcement’s critical
role in preventing and responding to acts of té&smr A major terrorist attack in the
United States will require local law enforcemengrgjes to use their knowledge and
skills to coordinate response efforts with agenaiethe state and federal levels rapidly
(Mosser, 2007). Law enforcement agencies must kavelledge and expertise in all
phases of disaster management, including preparageponse, mitigation, and recovery
(Haddow & Bullock, 2006). According tdhe National Strategy for Homeland Secyrity
an effective response to a terrorist incident ddpem being prepared, and $Beategy
further states that response units must plan, equiptrain in order to mobilize without
warning for any emergency (Office of the Presiddrthe United States, 2002).

Initial police training begins at the police acame It is at the police academy
where police recruits learn the basics about hobetan effective police officer. Police
recruits take classes in criminal law, patrol pthaes, control tactics, firearms, and
many other courses that deal with becoming a politeer. Also, hands-on scenarios are
conducted at the police academy in order for pokoeuits to take the knowledge gained
in the classroom and apply it to real-world sitoas. If police agencies require officers
to become proactive problem solvers, resourceysdtaland communicators, they need
to instill this philosophy at the recruit level (Ber, 1999). It is during the initial recruit
training phase at the police academy where poéiceuits need to learn about terrorism
and how to respond to a terrorism incident. A regkolice officer may have to deal with

a terrorism incident on the first day of work aftgaduating from the police academy;



therefore, police recruits need to have knowleddgeroorism awareness and need to be
able to respond to a terrorism incident.

Police recruits need to be prepared the momentghegjuate from the police
academy for any type of situation, especially tésro. Feltes (2002) stated that in order
to keep up with an ever-changing world, the potieed to become more versatile, and to
do so without losing sight of their core functioAscording to the National Intelligence
Council (2007), the United States will face a p&esit and evolving terrorist threat over
the next three years, with the main threat comiamfradical Islamic terrorist groups.
Further, the Council stated that terrorists dcelyi to continue to focus on prominent
political, economic, and infrastructure targetdwitie goals of producing mass
casualties, visually dramatic destruction, sigaifiteconomic aftershocks, and fear
among the United States population. Since theilikeld of another terrorist attack in the
United States is great, police recruits need t@Hhaxrorism awareness and must be able
to respond to a terrorist attack.

Statement of the Problem

Since its inception in 2006, the Emergency Resp{&Rg Week curriculum of
the Chicago Police Department (CPD) Recruit Acadbaty/ never been evaluated. The
ER Week curriculum was put together by a singleviddal with the intent to provide
Chicago Police Department recruits with knowledfjeecrorism awareness and the skills
necessary to respond to a terrorism incident. Tivaeno way of knowing whether or
not the ER Week curriculum of the Chicago Polic@&énent Recruit Academy was
adequate in providing Chicago Police Departmeruiecwith knowledge of terrorism

awareness and the skills necessary to respontetooaism incident because the



curriculum had never been evaluated (M. Engstrarsgnal communication, September
10, 2008).

In order to gain knowledge of terrorism awarenessfthe ER Week curriculum,
Chicago Police Department recruits need to be familith multiple aspects of
terrorism. The term terrorism has to be definediindeds to be understood by police
recruits. Weapons of mass destruction, such asichkagents, biological agents,
radiological materials, nuclear materials, and esipke devices need to be addressed.
Different types of terrorist groups, such as stgensored, formalized, extremists, and
single-issue groups have to be covered. Terrobigtotives, potential terrorist targets,
and terrorist planning need to be studied. Alsep&iious objects that could be explosive
devices need to be examined. All of the aforemeetiatopics would help Chicago
Police Department recruits to gain knowledge aforgsm awareness (Louisiana State
University, Center for Domestic Preparedness, Téx&iM University & New Mexico
Institute of Mining and Technology, 2004; Unitedt®s Department of Homeland
Security, 2004; New Mexico Institute of Mining amdchnology Energetic Materials
Research and Testing Center, 2006a).

In order to gain the skills necessary to resporalterrorism incident from the ER
Week curriculum, Chicago Police Department rectodee to be exposed to multiple
terrorist incidents. Police recruits need to idgrgigns of a suspicious incident and
implement appropriate self-protective measuresnduai hazardous materials situation.
Controlling a disaster scene, evacuation procedaresusing the North American
Emergency Response Guidebook (ERG) are criticalitaessful terrorism response.

Responding to a bomb threat and dealing with parsgaring an explosive device are



important to police incident response. Also, hamglin active shooter in a public venue
and rendering aid to injured persons are crucidsgk obtain. All of the aforementioned
skills are necessary in order for Chicago Policpddenent recruits to obtain an
effective, successful response to a terrorism emdidLouisiana State University et al.,
2004; United States Department of Homeland Se¢2@94; New Mexico Institute of
Mining and Technology Energetic Materials Researth Testing Center, 2006a).

Researchers have stated that police training alariwere designed and
implemented mostly by subjective decisions and plotite training academies should
evaluate their curricula on a continual basis (&ie 2003; Talley, 1986). Police
academies exercise considerable latitude overahtit, techniques, and instructional
methods of their own programs, so police academyctilia needs to be evaluated and
studied (Morrison, 2006; Talley). Previous studiase found that while law
enforcement plays a critical role in preventingedeng, and responding to terrorist acts,
state and local law enforcement agencies througheutnited States have not
been prepared to address terrorism (Davis et@4,2Riley & Hoffman, 1995).

Although there has never been a study conductessidg the Chicago Police
Department Recruit Academy curriculum as a whtlere have been numerous studies
conducted by researchers in other states exampalge recruit curriculum as a whole
and the knowledge obtained and usefulness of toeniation given. This study was
unique in that it focused on the Chicago Police &&pent Recruit Academy curriculum
in Emergency Response Week and how the ER Weeikcwum related to terrorism
awareness and response to terrorism incidentsy@tritie general Chicago Police

Department Recruit Academy training.



This study examined whether the Emergency Resp&ieWeek portion of the
Chicago Police Department (CPD) Recruit AcademyriCuium was adequate and
provided CPD recruits with appropriate knowledgeeoforism awareness and the skills
necessary to respond to a terrorism incident.

Background

In order to understand the research problem fplipr research needed to be
examined concerning police curricula and terronseparedness. There have been some
police curricula studies over the past 25 yearspnbtimany police preparation-for-
terrorism studies. Additionally, numerous terroistidents needed to be highlighted to
show the importance of this study. Also, an intrcichn to the CPD Recruit Academy’s
ER Week curriculum will be given.

Talley (1986) stated that basic police academyi@ue were vulnerable to
becoming outdated, unrealistic, and ineffectiveaf evaluated on a continual basis.
Talley evaluated the Oakland Police Academy (OPasibtraining program in Oakland,
MI. The author found that the OPA curriculum effeely prepared police officers to
perform a majority of entry-level job tasks ade@lgtbut graduates responded that they
were not adequately prepared for approximatelyeddgnt of the important job-tasks
officers may have to perform.

Ness (1991) investigated the lllinois Minimum Stard$ Basic Law Enforcement
Training Course in order to extend previously depetd methodology on how well
training and the curriculum prepared police reertot perform individual police tasks
after graduation. Ness’ findings indicated thagm, the recruits felt the police

academy adequately prepared them to perform ptagdes. However, training for a



majority of the tasks and task training groups vedsd less than adequate, which
indicated a need for a task analysis study of e@alfficer’s work.

Brand and Peak (1995) conducted a study in Neviadat golice academy
graduates’ perceptions of the general usefulnetiseahstruction at the police academy
and their comprehension of material in preparafiiwriNevada police certification
examinations. Although the respondents providedave-average rating to the
academy training overall, more than half of thepeeglents requested additional areas of
instruction. Yet the respondents felt they wergapred to take the Nevada police
examination.

Morrison (2006) conducted a study to examine theggions of police
departments and instructors in the state of Wastimigegarding academy-based pre-
service firearm and deadly force training. Morrisoand that academy graduates’ skills
concerning deadly force program outcomes were géypeated as adequate. The skills
of general gun handling, marksmanship, drawinghiredgun, and maintenance of the
handgun received above adequate ratings. The giallsieeded some attention were
tactics and judgment, combat shooting techniques shotgun training.

Mosser (2007) stated that little research had lbeeducted concerning the
preparedness of law enforcement against terrodssurvey was administered to
municipal and county law enforcement chiefs ingtege of Florida to explore their
agency'’s preparedness against terrorism. Ovetalidd law enforcement agencies were
rated at 33 percent prepared to deal with a temonncident.

In the past 20 years, there have been numeroustrcgdiic terrorist attacks

around the world. Many of these terrorist attackgehcaused mass casualties and



injuries, critical infrastructure damage, and p®jobical stress upon the population in
the attacked area. A terrorist attack is a horrdaleof violence perpetrated by an
individual or group of individuals that intendsdoerce a civilian population, influence a
governmental policy, or affect the conduct of agyovnent (Louisiana State University
et al., 2004). Some examples of terrorist attadkse discussed in the following
paragraphs.

On March 20, 1995, members of a religious secapad, called Aum Shinrikyo,
released sarin nerve gas in the Tokyo subway sydteenmembers of Aum Shinrikyo
placed five packages containing liquid sarin o fiNfferent subway trains. The
packages were punctured by umbrellas with shasp tiifus spreading out the sarin
vapors. A total of 11 persons were killed and appnately 3500 were injured because
of the sarin nerve gas attack on the Tokyo subwatem (United States Department of
Homeland Security, 2004).

On April 19, 1995, a large Ryder truck, containapproximately 4800 pounds of
ammonium nitrate fuel oil (ANFO), which is an exgide material, detonated while
parked alongside the Alfred P. Murrah Federal Bagdn Oklahoma City, Oklahoma.
There were 168 persons killed and approximatelyp&8ons injured because of the
blast. The explosion destroyed the Murrah FedeuddBig and other structures in the
surrounding area. Timothy McVeigh, Terry Nicholsgavichael Fortier were all tried
and convicted because of their roles in the Oklah@ity bombing. (New Mexico
Institute of Mining and Technology Energetic Ma#dsiResearch and Testing Center,

20064a).



On September 1, 2004, a group of armed rebelsrtmrk than 1100 persons
hostage at Middle School Number One in Beslan, Bu$te hostage situation lasted
three days until Russian security forces stormedsttool using tanks and multiple
heavy weapons (Dorn & Dorn, 2005). At least 334tégss were killed in the Beslan
school tragedy and over 1200 persons were inj@éthe 334 hostages who were killed,
186 were school children (Giduck, 2005).

Considering the intensity and violent nature of@f@ementioned terrorist
attacks, warriors are needed who are willing toftmnt terrorism and such warriors can
be produced through training (Grossman & Christen2804). The men and women who
serve and protect our citizens while serving onpmlice forces are the front line
warriors who need to combat and respond to termorithe 9/11 Commission (2004)
recommended that future planning and preparatigamat terrorism begin at the local
levels because local governments exercise the prienghority for protecting the people
and property. Therefore, police recruits need tproperly trained in order to prevent
and respond to terrorism incidents.

In 2006, the CPD Recruit Academy implemented a peygram and called it
“Emergency Response (ER) Week.” ER Week was dewdlapresponse to numerous
terrorist attacks around the globe and the growhingat of terrorism to the city of
Chicago (D. Shaw, personal communication, Septeh®e2008). In 2007, Chicago
attracted over 46 million domestic and internatlonsitors because of its many
attractions, such as 54 museums, over 200 thea6esjles of bathing beaches, and
some of the world’s tallest buildings (Visitor Ingia2008). Also, the city of Chicago

contains numerous critical infrastructures, hasgpufation of almost three million, and is
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home to a countless number of dignitaries. The ®®RBruit Academy established ER
Week because every large metropolitan city in tbednis currently a target for a
terrorist attack.

The CPD Recruit Academy’s curriculum, during ER Wemvers a wide range
of courses to help the CPD recruits get acquawiddsubjects concerning terrorism and
emergency response. According to the CPD EducatidnTraining Division (2008b),
the following courses are covered during ER Wedk@tCPD Recruit Academy.

1. Ciritical Incident Response — This course identifiesmaster scenes and outlines the
responsibilities of the recruits at disaster sceA&so, it warns recruits of the
hazards associated with disaster scenes and emmghésam work between all
first responders.

2. The Active Shooter Incident Plan — This class cevikee CPD policy to be
utilized in response to any violent incident whanearmed assailant has remained
at or near a location, like a school or shopping,raad continues to present a
threat to the safety of the citizens.

3. Introduction to the Chicago Fire Department (CFO)hs segment of training
introduces recruits to the CFD’s protocols and oesps to a wide variety of calls
for service. The different roles of police ancfpersonnel are discussed relative
to responding to scenes and the manner in whidhepofficers can be the
greatest assistance to CFD units responding te fralkervice.

4. Introduction to the CPD Special Weapons and Tadtezn (SWAT) — The
recruits are instructed on the duties and respuitigib of the patrol officer when

encountering a SWAT incident during this course.
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. Introduction to the CPD Ciritical Incident Respoiigam (CIRT) — This class
introduces recruits to the functions and respoliisés of the CIRT. The course
also explains what weapons of mass destruction (\WMB and when a recruit
needs to notify the CIRT.

. Personal and Family Preparedness — This courséfidemow recruits can
ensure their families and themselves are readsirfgitype of disaster. This
segment of training also describes disaster pladsiasaster supply kits.

. Hazardous Materials — This course examines theegioes and responsibilities
involved in the production, storage, transportatenmd disposal of toxic wastes
and materials. The hazards of exposure to thegahd public, as well as
prevention and treatment, are discussed.

. Crowd Behavior and Control — This block of instrantanalyzes different types
of crowds, informs recruits of legal issues consegrcrowds, introduces crowd
control formations, and helps the recruits becoamailfar with gas masks.

. Midwest Disasters — This segment of training faanikes the recruits with natural

disasters that occur in the Midwestern portiorhef United States.

10.Homeland Security Orientation — The recruits arelenavare of the Homeland

Security Advisory System, the lllinois terrorismviathe sensitivity of arresting

foreign nationals, and common types of bombs dutigjcourse.

11.Terrorism Detection for Law Enforcement — This slasdesigned to introduce

the recruits to different terrorist groups, tersbigoals, terrorist targets, and

terrorist activities.
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12.Introduction to the CPD Bomb and Arson Section isTourse familiarizes

recruits with the components of bombs, how recmetsd to respond to a

bombing incident, and describes the CPD policyvateations.

13.Incident Command System (ICS) 1S-100 — This coigsequired by the United

States Federal Government and describes the hiséatyres, principles, and

organizational structure of the Incident Commansgt&wy.

14.The National Incident Management System (NIMS) 08-# This class is

required by the United States Federal Governmeshshows recruits how NIMS

provides a consistent nationwide template to enalblgovernment, private-
sector, and nongovernmental organizations to wagkther during domestic
incidents.

Of the 14 courses mentioned, only three of thesErim ER Week are mandated by
the lllinois Law Enforcement Training and StandaBadsrd (ILETSB). The three courses
required by the ILETSB are Hazardous Materialswer@ehavior and Control, and
Homeland Security Orientation (ILETSB, 2007). Teenaining courses in ER Week
were developed by the CPD Education and Trainingsiain staff.

As society continues to move, it will place moenthnds on police agencies at
every level to ensure national safety and secupitjice officers now have the added
responsibility of training for and dealing with hetand security issues (Phillips, 2005).
Considering all the factors involved, including batate and federal law and mandates,
the CPD recruits need to be trained on terroris@ramess and how to respond to a
terrorism incident with the proper police recrwirgculum. Our way of life and our lives

may depend on training the CPD recruits receitb@CPD Recruit Academy.
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Research Questions
The study was guided by the following researclrstjoes:
. How was the CPD recruit curriculum in Emergencyiese Week perceived by
CPD recruits?
. How did CPD recruits perceive their knowledge conicg terrorism awareness
following completion of Emergency Response Weelegiat the CPD Recruit
Academy?
. How did CPD recruits perceive their skill levelsacerning responding to a
terrorism incident following completion of Emergerigesponse Week given at
the CPD Recruit Academy?
. What improvements should be made to the CPD recunitculum in Emergency
Response Week?

Description of Terms

Assistant Deputy Superintendent (ADS).appointed rank that is the head of the

Education and Training Division of the Chicago PelDepartment. An ADS directs the

resources of the Education and Training Divisiothef Chicago Police Department and

represents the CPD Superintendent on the lllinais Enforcement Training and

Standards Board (ILETSB) (Chicago Police Departnightcation and Training

Division, 2008a).

Control TacticsInstruction of self defense and the physical cdritf@thers

(Chicago Police Department Education and Trainingsidn, 2008b).

Critical Infrastructures Things essential to a society such as teleconuations,

electrical power, oil production facilities, gasistge sites, banking and financial

14



institutions, transportation systems, water suggitems, emergency services, and
government operations (United States DepartmeHbaofieland Security, 2004).

Emergency Response (ER) Weekveeklong training program given to CPD
Academy recruits with the intention of giving th@ Q@ Academy recruits the knowledge
of terrorism awareness and the skills to be abtedpond to a critical incident such as a
terrorist attack (Chicago Police Department Edweasind Training Division, 2008Db).

lllinois Law Enforcement Training and Standards BbALETSB).The lllinois
agency mandated to promote and maintain a high ¢éyeofessional standards for law
enforcement and correctional officers. The Respmlitges of the ILETSB include
developing and providing quality training and ediara setting standards, aiding in the
establishment of adequate training facilities, pravziding financial assistance (lllinois
Law Enforcement Training and Standards Board, 2007)

In-Service TrainingTraining designed for a police officer who haadyrated
from a police academy and is working for a poliepatrtment (Morrison, 2006).

Police AcademyAny teaching facility that educates and trainsgearecruits and
police officers (Renahan, 2005).

Police Officer An individual who has successfully completed anireg
curriculum of a police academy and actively worksagolice officer. Also, police
officers conduct the frontline work of a police dejment (Poradzisz, 2004).

Recruit. A new police hire who attends the police acadamy has not yet

graduated from the police academy (Poradzisz, 2004)
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Recruit Academy InstructoAny individual given authority to teach police
recruits at a police academy (lllinois Law EnforenTraining and Standards Board,
2007).

Student Performance Objective (SP®)Yerm used by the State of lllinois to
mandate the content that recruits should know fiteerbasic Illinois prescribed training
curricula (lllinois Law Enforcement Training andaStlards Board, 2007).

Terrorism An act that is dangerous to human life or po#diytdestructive to
critical infrastructures or resources and is aatioh of criminal law. This act also
intends to coerce or intimidate a civilian popudatior influence governmental policy, or
affect the actions of a government (Louisiana Sthtiversity et al., 2004).

Terrorism Awarenes® general awareness of the many aspects of iema@uch
as weapons of mass destruction, different terrgristips, terrorist objectives, terrorist
targets, terrorist planning, and suspicious obj@atsiisiana State University et al.,
2004).

Terrorism Awareness and Response Academy (TARA-service training
program taught by CPD in-service instructors thestbws knowledge upon CPD Police
Officers in terrorism awareness and response tortem incidents.

Terrorism Awareness and Response Academy (TARA)dtws. An in-service
instructor who teaches for the CPD TARA program snckrtified to teach numerous
Federal terrorism courses.

Terrorist A person or group of persons who conspire to ctirantommit an act

of terrorism (McDermott, 2005).
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SuperintendentThe overall head of the Chicago Police Departniéfard,
2000).

Weapons of Mass DestructioWeapons that have the power to cause mass
casualties such as chemical agents, biologicaltagediological materials, nuclear
weapons, and explosive devices (United States Dapat of Homeland Security, 2004).

Significance

There are many stakeholders who may want to seeethults of this research. The
stakeholders who may be interested in this studyte citizens of Chicago, the
managers of the CPD, the mayor of Chicago, the RB&uit Academy instructors, the
CPD recruits, and other police agencies.

First and foremost, the citizens of the city oic@go may want to see the results
of this study. When Sir Robert Peel created thedbonMetropolitan Police, he
purposely created the force to be a democratic biwatydrew its authority from the
people (Critchley, 1972). The Chicago Police arp@nered by and work for the people
of Chicago. The residents of the city of Chicagg/mant to know whether or not the
CPD Recruit Academy is providing the education tashing necessary for CPD recruits
to gain knowledge of terrorism awareness and this slkecessary to respond to a terrorist
attack. The citizens of Chicago need the policénes of crisis and the residents may
want to know if the CPD would be ready when theeitry needed their help, advice,
and expertise.

The managers within the CPD wanted to examinedabwlts of this research. The
President’s Commission on Law Enforcement and Adstrattion of Justice (1967)

recommended that large police departments conghgaitions research within their
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organization. Operations research means a systenmmathod-oriented, basic inquiry
into the structure, characteristics, functions, geidtionships of an organization (Fyfe,
Greene, Walsh, Wilson, & McLaren, 1997). Therefdine, managers of the CPD wanted
to review the results of this study and make moditfons to ER Week, if necessary, to
accommodate changes in need. Basically, the masmagdre CPD needed to know what
was working, what was not working, and what cowddrbproved in ER Week at the
CPD Recruit Academy.

The mayor of the city of Chicago is a stakeholtet wanted to analyze the
results of this study. The mayor appoints the Soperdent to lead the Chicago Police
Department. If a CPD program excels or fails, tfeglit or blame is normally given to the
CPD Superintendent by the public. Because the 8upedent is appointed by the
mayor, the mayor usually receives credit or blatnagwith the CPD Superintendent.
The importance of this study for the mayor of Chw#s that the success or failure of ER
Week can be attributed to the mayor and influeheecttizens’ opinions of the mayor.

The CPD Recruit Academy instructors benefitteanftbis ER Week study. The
CPD Recruit Academy instructors looked at the biehehd drawbacks of the curriculum
in ER Week and are now able to revise the ER Weelkctlum based upon the data
provided by this study. The CPD Recruit Academyruttors can have peace of mind
that they are properly training CPD recruits imaesm awareness and responding to
terrorism incidents.

The CPD recruits expressed interest in the restilfsis study. The CPD recruits
may look at the results of this study and realied they received adequate training

concerning terrorism awareness and respondindgdo@ism incident. The CPD recruits
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may have confidence in their abilities because #mmw they were trained well at the
CPD Recruit Academy. Also, CPD recruits can sleef at night knowing that the CPD
is well prepared to deal with a terrorism incident.

Finally, this study will add to the limited litetae concerning police curriculum
studies. Police curriculum and training studiesaageowing field, but need to be
expanded upon. With this expansion, police agerari@snd the world can review the
data collected and conduct their own studies tthupon this study. Also, other police
agencies can use this study’s results to modal dgeincies after the CPD and its ER
Week curriculum or modify their recruit curricululm conform to their agency’s needs.

Process to Accomplish

Descriptive research with a non-experimental fidedign was conducted because
dealing with things as they are has the advantagetalisturbing what the researcher is
interested in (Robson, 2002). This study was qtetiie because survey research was
conducted. Survey research involves acquiring métion about one or more groups of
people by asking them questions on a questionaatnlgabulating their answers using
statistical indexes to draw inferences about aqaar population (Leedy & Ormrod,
2005).

This study surveyed CPD recruits from the CPD Re#&cademy within one
week after the CPD recruits completed ER WeekeaRD Recruit Academy. This
study evaluated the attitudes of the CPD recriitiithe curriculum in ER Week from
the CPD Recruit Academy and if the curriculum in ¥ek provided CPD recruits with
knowledge of terrorism awareness and the skilles&ary to respond to a terrorism

incident.
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The survey instrument used in this study was d@ezldy the author. Once the
guestionnaire was designed, an expert panel exdrtieequestionnaire for content
validity and reliability. The expert panel constte# members of the Terrorism
Awareness and Response Academy (TARA) of the Chi€agice Department. TARA
members teach in-service courses relating to ismoawareness and response for the
Chicago Police Academy. After revisions were maxdhé survey instrument based upon
the TARA members’ recommendations, the questioenaas pilot-tested. The
guestionnaire was pilot-tested to sort out techmegtters concerning methods of data
collection and to ensure the researcher was onghetrack conceptually (Robson,
2002). After the pilot test, the questionnaire \nweedy to be used in my study.

The first research question in this study was, “Heas the CPD recruit
curriculum in ER Week perceived by CPD recruitsfiisTquestion elicited information
from the CPD recruits about their attitudes conicgythe courses given during ER Week
at the CPD Recruit Academy. A Likert-type scale wsasd in the questionnaire to
measure the attitudes of the CPD recruits for @adiidual class given during ER
Week. Numbers were assigned to the Likert-typeeseadponses for coding and analysis.
This question strived to examine the satisfactibtihe CPD recruits concerning every
class presented at the CPD Recruit Academy durihi\eek.

The second research question in this study wasw“tid CPD recruits perceive
their knowledge concerning terrorism awarenesswitig completion of Emergency
Response Week given at the CPD Recruit Academy®’ qrestion was answered by a
series of sub-questions that were analyzed afbtetdting the Likert-type scale responses

on the questionnaire. Numbers were assigned thikieet-type scale responses for
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coding and analysis. Having numerous sub-questi@ssa form of triangulation because
each response told something about the respondstitigle (Robson, 2002).

The third research question in this study was, “HiddvCPD recruits perceive
their skill levels concerning responding to a tasmm incident following completion of
Emergency Response Week given at the CPD Recradéuny?” Like the second
guestion, this question was answered by a serieglafjuestions that were analyzed after
tabulating the Likert-type scale responses on tlestpnnaire. Numbers were assigned
to the Likert-type scale responses for coding aradyais. This question elicited
information from the CPD recruits about their attiés of their skills acquired during ER
Week at the CPD Recruit Academy.

The fourth research question in this study was, &Wimprovements should be
made to the CPD recruit curriculum in Emergencygease Week?” This question was
asked in order to receive responses that couldnmfmtential changes in the CPD recruit
curriculum in ER Week. Multiple sources of data &eollected with the intention that
they would converge to support triangulation (Le&d@rmrod, 2005). This one open-
ended question was asked and the coding of the @peed question responses involved
combining the responses into a limited number tdgaries that enabled description of
the data and statistical analysis (Robson, 2002)additional open-ended sub-question
was asked in order to solicit further informatiamtbe strengths of the curriculum in ER
Week. The additional sub-question was, "What wagedvell concerning the CPD
recruit curriculum in ER Week?" The sub-questicspanses were also coded and
examined for emerging themes by combining the nesg®into a limited number of

categories that enabled description of the datastatistical analysis (Robson, 2002).
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The study surveyed whole CPD recruit classes teat w the CPD Recruit
Academy and took the courses in ER Week. The relseareceived permission from the
Chicago Police Department before distributing tinvay to the CPD recruits. The
sample was a purposive sample because the intémt oésearch was to examine the
CPD recruits’ attitudes for a purpose. The survag distributed to whole CPD recruit
classes during the first hour of the CPD Recruademy work day. The CPD recruits
were advised that the survey was optional andtkiet individual identities would
remain anonymous. This survey was not administereecruit instructors at the CPD
Academy because only a limited number of CPD réanatructors taught the classes
during ER Week.

A terrorism attack would force our nation’s polw#icers to confront
enormously challenging circumstances and extrentetd hurdles. Police officers must
prepare to deal with factors that are not norm@élst of everyday police work, no matter
how terrible or difficult (Giduck, 2005). The CPDe&uit Academy curriculum, during
ER Week, strove to provide CPD recruits with theassary tools to have terrorism
awareness and respond to a terrorism incident.

In order to understand the present fully and prefarthe future, there needs to
be a strong grasp of the past. The next chaptétogl at the history of police training,
prior police academy curricula studies, and previpalice disaster preparedness studies.
After analyzing all of this information, a cleaggcture of the basis for this study will

evolve.
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CHAPTER II
REVIEW OF THE LITERATURE
Introduction
This chapter will identify previous literature police training and review
research on police training programs. First, tisédny of police training will be explored
and the individuals who left a legacy on policertirag will be mentioned. Second, police
academy curriculum studies will be discussed ireotd see the progression of these
studies and what has been discovered thus far glotiaé academy curricula. Lastly,
disaster preparedness studies will be examineddier o gain a foundational
background on police terrorism awareness and regpmnterrorism incidents.
History of Police Training
History has made scant reference to training ssoacerning police officers in
Colonial America. However, it was evident that theras awareness for the need to
provide some type of training for police officel¥4lling, 2007). Boone (1710) wrote a
manual designed to help new police officers undesthe demands of their profession
and the need for training. Also, Benjamin Franklis an advocate for police training
and inspired Philadelphia to pass a law that cdde@ducating police officers to create a

sufficient watch (Bridenbaugh, 1938).
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In 1829, Sir Robert Peel formed the first moderhcgadepartment in England,
the Metropolitan Police of London. Peel advocatadaf professionally trained police
force that would prevent crime and maintain ortheowgh preventive patrol. Peel’s
Metropolitan Police of London would eventually bewthe model for future American
municipal police forces (Fyfe et al., 1997; Schiegdr, 1999).

The need for formal training of police officerschene evident in the late 1800s in
the United States. Walling (1887) called for a Ssttad Deportment, where police
officers would learn decorum and how to wear thiéoum. Roe (1890) advocated for
formal training of the Cincinnati Police Departmémiproduce physically and mentally
fit police officers. Additionally, Seavey (1895)sdussed the benefits of disciplining and
training police officers uniformly throughout theuntry so that America could have a
formidable army at a moment’s notice.

There were influential police executives in theyea0"™ century who believed in
the idea of police professionalism and that profesdism could be attained through
training. With this belief, cities such as New Yp@kincinnati, Berkeley, Chicago, and
Philadelphia were the first to establish policeniray schools in the early 1900s. Around
1900, the typical police officer in a large urbaaaparticipated in some amount of
classroom education which was supplemented by ejeth “street” instruction
(Morrison, 1995).

August Vollmer, known as the father of modern pssfenal policing in the
United States, was the most influential police eige in the early 20 century. In
1905, Vollmer became head of the Berkeley Policeddenent in California and initiated

a formal school for his officers in 1908 (Deaki®88). Vollmer conducted academic
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studies in his police academy, but focused mainlyeghnical training for routine and
investigative police work (Regents of the Universit California, 1972). He was the first
police administrator to suggest that police officeihould have a college degree and,
accordingly, Vollmer recruited many university stads into the Berkeley Police
Department. Also, Vollmer helped to establish i Liniversity-level police science
program in the United States at the University afifdrnia at Berkeley in 1916 (Fyfe et
al., 1997).

By the 1930s, the police profession had deteoré&d a horrible state because of
police brutality and corruption. Many crime comnnisss at the local, state, and federal
levels found American police organizations to bepin(Walling, 2007). For example, the
National Commission on Law Observance and Enforceifi®31), also called the
Wickersham Commission, found that police departserdre generally deficient and
poorly run. This Commission also noted that nonsiee effort was made to educate,
train, and discipline officers, or to eliminate sieoofficers shown to be incompetent. The
Wickersham Commission undertook the first fedesakasment of law enforcement
agencies in the United States (Vila & Morris, 199%9mething needed to be done about
the state of policing in the United States.

Some police reformers in the 1930s believed thapblice profession could be
rectified through better formal training. In turnany state and local police agencies
established their own training programs in ordemntprove their agencies (Bopp &
Schultz, 1972). During this time, the most promingslice training program was the
National Academy, run by the Federal Bureau of stigation (FBI). The National

Academy opened in 1935 and offered extensive iostm to the best officers from local
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and state law enforcement agencies nationwide (§@gel977). Also, O.W. Wilson'’s
police academy in Wichita, Kansas exemplified thafgssional model of policing in the
1930s. Wilson was a believer in strong manageaatrol, rigid hierarchical
organizational structures, and operational efficierWilson’s police academy had a
stringent curriculum and he also administered es@f psychological tests to his police
officers in order to find out who his best officavere. Wilson instituted a semi-military
atmosphere, stressed integrity, and talked abaitiyp® community relations in his
police academy (Ward, 2000).

Even though there were pioneers, like Vollmer ®itson, who believed in
police education and training, there were still f'@dvanges in police education and
training until the 1960s. The majority of policepaetments did little to train their police
officers to any type of standard, if they trainbdit officers at all. The stereotype of the
“dumb or corrupt cop” was consistently reinforcédl{nson, 1983).

In the 1960s and 1970s, the American people expezd a period of extreme
social unrest and change that involved the cigits and anti-Vietham war movements,
increases in crime, and the rise of fears in thmeegd population. The civil rights and
anti-war movements directly challenged the legitignaf the police and the tactics used
by them (Fyfe et al., 1997). The increase in ti@erate was dramatic for violent
personal crimes, crimes that the general publieteaost. For example, the robbery rate
almost tripled between 1960 and 1970 (Uchida, 19832 police profession entered a
period of crisis and self-examination that stattezlsocial reconstruction of American

policing (Bayley, 1986).
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In response to the issues of the 1960s and 18¥flsy commissions and
programs were instituted to upgrade policing in Aigge President Lyndon Johnson’s
1965 Crime Commission established a task forceuygpolice training in the United
States. In 1967, the commission made numerous raenwiations for police agencies.
The recommendations were to (a) establish minimelection standards, (b) establish
minimum standards for training, (c) certify policgicers, (d) conduct research designed
to improve the police profession, (e) perform ingjmas to determine compliance, and
(f) provide funds to aid in training (President’sr@mission on Law Enforcement and
Administration of Justice, 1967). President Johrelsn formed the National Advisory
Commission on Civil Disorders in order to expldue rioting that was taking place in
many cities in the United States during the sumohd©67 (American Social History
Productions, 2006). The Report of the National Adw Commission on Civil Disorders
(1968), which is also known as the Kerner Commigsstated that African Americans
felt that the police expressed racism to the Afriéaerican community through
brutality and a double standard of justice. Thiba,$afe Streets Act of 1968 provided
changes to the police profession through federatigonent assistance to both state and
local police agencies in order to upgrade poliaeing programs (Foote, 1973). Finally,
the National Advisory Commission on Criminal Justitandards and Goals (1973)
recommended that police training program developgnmafude the identification of
specific objectives and instructional methods. &fegementioned were the most
influential developments to bring about changeadhae training in the 1960s and 1970s.

In the 1980s and 1990s, community-oriented pajiggrograms were started and

emphasis in training was placed on working withabenmunity to solve neighborhood
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problems. Foot patrols were brought back to comtresbecause studies showed that
they contributed to the quality of community lifeduced fear, increased citizen
satisfaction with the police, and increased offiv@rale (Trojanowicz & Bucqueroux,
1990). Community policing is still in place todaydais one of the many initiatives that
help the police to prevent and solve crime.

History of Police Training in lllinois

On August 18, 1965, th#inois Police Training Actwas approved by the
Governor of lllinois, and the lllinois Local Govenental Law Enforcement Officers
Training Board (ILGLEOTB) was established, whichullater become the lllinois
Law Enforcement Training and Standards Board (ILBEYXShe ILGLEOTB was given
the responsibility of establishing and certifyimgihing programs for police recruits from
local law enforcement agencies (Johnson, 1983p,Ale Illinois Police Training Act
established a voluntary 160-hour police recruinirey program. The Act tried to entice
police departments to participate in training psliecruits by offering police departments
50 percent of the total training costs to train nEAice recruits.

In 1968, a full-scale study was conducted on podiducation and training in
lllinois, through the request of O.W. Wilson, why this time was serving as
superintendent of the Chicago Police Departmerg. Sthdy determined that the major
weakness of police recruit training in lllinois wi&i® voluntary nature of the program.
There were not enough police officers being traiaed the 160-hour voluntary recruit
course was found to be inadequate. Further, tly stoncluded that voluntary police
training needed to be eliminated and that mandaiolige training was a necessity

(Public Administration Service of Chicago, 1968).
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In the 1970s and 1980s, police recruit traininglinois experienced several
major changes. On January 1, 1970, the ILGLEOTEar&pd the length of the basic
recruit training curriculum to 240 hours. At firgihe curriculum was an expansion of
curriculum already in place, but then more emphasis placed on performance and
practical exercises as time went on. In 1976, manggolice recruit training in lllinois
became a reality, but all full-time police officex®rking for police departments in 1976
were “grandfathered” under the law. This meant thase police officers who never
participated in police recruit training did not lesto complete the required training and
would still be police officers (S. Albright, persircommunication, August 25, 2008). In
1982, the lllinois police recruit training curricuh was increased to 400 hours after an
extensive task analysis that took two years to detagJohnson, 1983). Additionally, the
lllinois State Certification Exam for police officewas established in 1984 (S. Albright,
personal communication, August 25, 2008). lllindamatically upgraded their police
recruit training in the 1970s and 1980s.

Currently, the state of lllinois mandates thatiaimum of 400 hours of
instruction be given to police recruits at polieenuit academies. The ILETSB is in
charge of setting standards for police trainingleating the state curriculum every two
to three years, certifying law enforcement instust certifying police recruits to become
police officers, and conducting research on pdliaming issues (lllinois Law
Enforcement Training and Standards Board, 2008).ILRETSB is the entity that

controls all police training in the state of llliso
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The Chicago Police Recruit Academy

The Chicago Police Department (CPD) Recruit Acadenayparamilitary
academy that conducts over 1000 hours of instmdtoeach CPD recruit. The CPD
Recruit Academy delivers the mandated 400 houmssbfuction by the state of lllinois,
but also conducts over 600 additional hours ofirtsion for its police recruits. The CPD
Recruit Academy prepares CPD recruits mentally@ngically for police work and
instills the CPD core values into the CPD recrditse core values of the CPD are
professionalism, obligation, leadership, integrdgurage, and excellence (Chicago
Police Department Education and Training Divisip@08a).

Police Curriculum Studies

Fullerton (1983) noted that there were numeroasghs to the police recruit
curriculum at the Indiana University of Pennsyha(iUP) part-time municipal police
academy in the early 1980s because of a manddtelstate of Pennsylvania to have
better-trained police officers. The changes thetteamade to the IUP curriculum,
according to Fullerton, were put together in anrganized fashion because a needs
assessment was never conducted. The researchedwarknow if the graduates of the
IUP part-time municipal police academy perceivea IthP police curriculum as effective
or ineffective pertaining to on-the-job competen&iso, Fullerton wanted the graduates
to answer the following:

Whether or not they acquired the necessary pokitls om training in the IUP

Police Academy; if they had acquired the necegsalige skills, at what level of

skill they perceived themselves as performing ladthraduation and the present
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time; and the value of the skills to each of thiegeoofficers in their present

police positions. (p. 6)

Fullerton (1983) developed his own questionnaire surveyed 375 graduates of
the IUP Police Academy. The graduates perceivediiey acquired the abilities to
determine probable cause, evaluate crime scenefrcassistance, and search people
effectively at the IUP Police Academy. The gradsgterceived that they gained their
knowledge of firearms and report writing elsewh@irér to attending the IUP Police
Academy. Also, the graduates of the IUP Police Acaylfelt that they did not receive
adequate training on how to deal effectively withastage situation, investigate forgery
and fraud, and understand the basics of a crimeejadrt.

Talley (1986) observed a problem with basic poéicademy curricula. Talley
indicated that basic police academy curricula westaerable to becoming outdated,
unrealistic, and ineffective if not evaluated ocoatinual basis. Also, Talley stated that
police academy curricula needed to be studied losely because of the rapid changes
that take place within the police occupation arallg#nge amount of subjectivity that goes
into writing police academy curricula. Talley evalled the Oakland Police Academy
(OPA) basic training program in Oakland, Michigamorder to identify and prioritize
curriculum deficiencies to facilitate program impement.

The research questions that Talley (1986) examivezd:

1. “Does the OPA curriculum, in reality, effectivelygpare police officers to

adequately perform important entry-level job-tasKgp. 113-114).
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2. “Which job-tasks are addressed by the curriculumenoo less effectively
than other job-tasks for the purpose of determimihgch tasks need additional
curriculum attention and consideration?” (p. 114).

3. “What recommendations can be suggested by OPA gteslconcerning

how the OPA curriculum can be improved for the psmof increasing the

training programs effectiveness to adequately peepecruits for realistic police

work?” (p. 114).

After serving as police officers on the streetdoe to two years, the OPA
graduates were mailed a task inventory instrunfattrequested evaluative measures
regarding the police officers’ attitudes concerning adequacy of the training they
received at the OPA. The results showed that th& €Priculum effectively prepared
police officers to perform a majority of entry-léyeb tasks adequately. However, for
approximately 34 percent of the important job-tas#&ers may have to perform,
graduates responded that they were not adequatganed to do them (Talley, 1986).

The study conducted by Talley was one of the ficdice academy curriculum
studies and made a large contribution to this afeasearch. Its limitations were that it
only surveyed the graduates of the OPA. It didtaké instructors or their teaching
methods into account, and the questions were litdehe OPA basic training program.
This study made a large contribution to the aregaotite curriculum studies because it
showed other police academies that their curricidisn needed to be assessed in order
to discern if recruits were receiving the educatod training the recruits needed for

effective police work.
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Ness (1991) investigated the lllinois Minimum Stards Basic Law Enforcement
Training Course in order to extend previously depetd methodology on how well
training and the curriculum prepared police reesrtot perform individual police tasks
after graduation. The population included all pgliecruits who had completed the
mandated Illinois Minimum Standards Basic Law Eoémnent Training Course given at
the five certified lllinois training academies fraranuary 1, 1986 to June 30, 1987. The
five certified lllinois training academies were tRelice Training Institute, Chicago
Police Academy, Cook County Sheriff's Police Acageltlinois State Police Academy,
and Belleville Area College Academy. Respondenteweailed a task-inventory
instrument on January 1, 1988, that asked thegoliers to rate the adequacy of the
training they received at their respective lllinp@ice academy.

The findings indicated that, overall, the recrig their police academy
adequately prepared them to perform police tasksveier, training for a majority of the
tasks and task training groups was rated lessatiaquate, indicating a need for a task-
analysis study of a police officer’s work. The cluston was that some of the basic
training courses in lllinois did not prepare offis@adequately for entry-level police work
(Ness, 1991).

Holmes, Cole, and Hicks (1992) surveyed police anadgraduates of the South
Carolina Criminal Justice Academy in order to exaanivhether or not the graduates
were receiving training that was relevant or agtlle to law enforcement activities. A
guestionnaire consisting of 209 curriculum items want to all 505 officers who took
the South Carolina basic training course in 198t graduates were asked to rate each

curriculum item as to how useful it was in theiyda-day law enforcement activities.
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The results indicated that the curriculum in tloeit Carolina Police Academy
was highly relevant to the law enforcement graduBEbe highest rated items were
defensive tactics, responses to traffic stopspthmtenance and use of firearms, searches
and seizures, and the use of force. The lowedl rEms were motorcycle gangs,
European gypsies, safety procedures around waééntenance of patrol vehicles, and
structure of the community (Holmes et al., 1992).

Brand and Peak (1995) developed a survey instruthahtould be used to
determine the usefulness and comprehension ofepwming at the police academies in
the state of Nevada. This study was conducteddtuate and identify deficiencies of the
training academies in Nevada. The authors survgsetliates of the Nevada Police
Officer Standards and Training (POST) Academy alimeibasic curriculum’s 47
performance objectives. Their study had two maamibs: graduates’ perceptions of the
general usefulness of the instruction and theirp@mension of material in preparation
for Nevada POST certification examinations. Thentascales for both questions had
five levels. The usefulness item ranged from “nlueéato “essential,” while the
comprehension item ranged from “no understandiagtomplete understanding.”

The research questions that Brand and Peak (1988) @ahe respondents were:

1. “Did the mandated curriculum effectively preparertats to adequately

perform important entry-level responsibilities?” §i).

2. “Which job tasks addressed by the curriculum neexdigtitional

attention?” (p. 51).
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3. “What recommendations could be suggested by acadeadyates for
curriculum improvement to increase training progeffectiveness for preparing
recruits for police work?” (p. 52).

In the Brand and Peak (1995) study, the respongeatsded an above average
rating to the overall academy training. Defensaaits was the performance objective
for which the highest usefulness ranking was foudrekarms training, use of force, and
officer survival ranked very high on perceived wéséss and were, respectively, second,
third, and fourth among the 47 performance objestiWore than half of the respondents
requested additional areas of instruction, likdbaéjudo, courtroom testimony, field
sobriety testing, street Spanish, and gangs. Q¥@eécent of the respondents requested
improvement of the performance objectives. Alse,data showed that the respondents
felt they were prepared to take the POST examinatio

Brand and Peak (1995) noted some limitations&o 8tudy. These limitations
included the fact that they only surveyed the gadetsi of four Nevada police academies,
that they did not take instructors or their teagmmethods into account, and that the
scope of their questions were limited to inquirewtlthe mandated courses. However,
this study made a large contribution to the argaotite curriculum studies because it
showed other police academies that their curriculeeded to be assessed in order to
find out if new police officers were receiving theper training to do their jobs
effectively.

Marion (1998) conducted a study that analyzedcpdicademy training at one
police training facility in Ohio. Marion’s goal wads assess the police training academy

and find out if the academy was providing the esakimstruction to train future law
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enforcement officers adequately. Three types aohlag were focused on that were
considered essential by police practitioners ahdlscs: knowledge learning, skill
learning, and attitude learning.

Marion (1998) took an ethnographic approach tcsthdy and attended a state-
accredited police training academy as if a reciithe author’s identity and intentions
were quickly and easily revealed because the atidbito miss more than the allowable
10 percent of the total hours of instruction, did take exams, and was not present at all
classes.

Marion’s (1998) observations indicated that thegaaraining program at the
police academy being studied provided the knowledgeskills training required to
prepare recruits to be police officers. Marionetiathat a majority of the elements that
scholars and practitioners identified as beingregseo police recruit training were
present, except for ethics classes and helpingltely classes. Also, there were no
night training exercises, as recommended by schalad practitioners. Marion stated
that the police academy being studied lacked thigyato transmit the proper attitudes
for new police officers. There remained an elentdrsexism and elitism on the part of
some instructors. Marion stated that the recruitg) were learning to act and think like
police officers, would absorb the improper attitti@@ad start to act in a similar fashion.

Marion (1998) gained keen insight into what polieeruits were taught at the
training academy and assessed the police traimiadeany’s curriculum and functions.
Marion made some good observations, but couldullyt &ssimilate into the culture
because the true purpose for Marion being in theureclasses was discovered by the

recruits and academy instructors. Because of tissses, the data may not be completely
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accurate because the instructors and recruits ¢@vd altered their behaviors and
attitudes in order to influence the outside obse@eerall, the police academy being
studied provided police recruits with the majoofythe knowledge and skills necessary
to do their jobs effectively and to protect the jpub

McLellan (1998) said that a major concern of pokxecutives was the
appropriateness of police training based on certagds of the community. Police
officers from rural, urban, and suburban policermigs differed in the challenges they
faced and had a disproportionate number in thestgpealls for service waiting for
them. McLellan felt that police curriculum and tdequacy of instruction that police
recruits received, with respect to their individoammunities of assignments, were
important issues. The researcher attempted tordeterif police executives in a multi-
jurisdictional area of southeastern Michigan vieviegl curricula and instruction at the
state’s regional academies as adequate for trepective communities. The police
agencies that were surveyed represented Genegeerl aivingston, Macomb,
Oakland, Washtenaw, and Wayne Counties in Michigan.

The research questions that McLellan (1998) exatnivere:

1. “How do police executives located in rural, suburbend urban areas

differ in their evaluations of the competency levet newly trained recruits from

regional basic police academies in Michigan?” (p. 7

2. “What is the relationship between the actual coepey level of newly

trained police recruits and the frequency of useragrthe three types of

communities?” (p.7).
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3. “What is the relationship between the actual compey level of newly
trained police recruits and the frequency of useragrthe three types of
communities?” (p. 7).

McLellan (1998) asked the police executives whdi@aated in the study to
complete a questionnaire regarding their perceptadriraining in terms of actual and
desired competency levels of police academy train&kso, the researcher wanted to
know the frequency that each of the 97 core conmgete required by the Michigan Law
Enforcement Officers’ Training Council was usedhgir department.

McLellan (1998) found that the correlation betweeral, urban, and suburban
police agencies regarding specific types of trgrdesigned to reflect the needs of a
community type was not statistically significanhelpolice agencies surveyed preferred
to use the current academy curricula to provideeisential courses to police recruits and
use their field training officer program to addressues related to their respective
communities. Furthermore, the author stated treaettvere statistically significant
correlations between perceptions of desired compgtievels of new police recruits and
the actual levels of competency. This finding iradied that police agencies with a higher
desired competency level tended to have a morgiymsiew of the new recruits’
application of knowledge and skills.

Bradford and Pynes (1999) noted that the movenosveard community-oriented
policing and problem-solving policing required thevelopment of new police officer
competencies. However, the authors noted thatgaliademy training had changed very
little in 20 years. The researchers examined tHalsyand curricula of many different

police academies around the United States in dodiémd out if basic police training was
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task-oriented or cognitive-oriented. Some of tlatest clearly described their curriculum
as task-oriented and other states did not provideigh information on the syllabi or
curriculum for the researchers to make a deciddmen a judgment could not be made,
the training directors from the state in questi@rewalled on the telephone and asked to
explain the objectives of the particular trainindpgct.

Bradford and Pynes (1999) found that less tharethezcent of the basic training
academy time was spent in the cognitive and detigiaking domain. The remaining
basic training academy time was spent in task-tegeactivities. The authors
recommended that police academies move beyonditesises and the traditional
components and include training in the skills neagsto be effective community-
oriented and problem-solving police officers. Thhars stated increased time should be
spent on police recruits developing problem-solyinterpersonal, and decision-making
skills.

Traut, Feimer, Emmert, and Thom (2000) conductstulidy that surveyed local,
county, and state law enforcement agency recruits participated in the South Dakota
Law Enforcement Training Basic Certification Coufisem 1996-1998. Respondents
were asked individual questions about whether tihaining and instruction adequately
prepared the recruits to perform necessary task® specific areas of policing. The 12
specific areas were then broken down into threadoategories: criminal procedure,
traffic control, and non-traditional issues. Crimiprocedure questions included areas
such as arrest, search and seizure, interroganuhfirearms training. Traffic control

guestions examined the areas of driving underrtthgeince, vehicle pursuits, and traffic
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stops. Also, non-traditional questions coveredatteas of juvenile procedure, domestic
violence, and community relations.

Evaluations of training in criminal procedure wéighest, followed by
assessments of training in traffic control in SoD#kota academies. Recruits rated their
training in nontraditional areas of police work kest of all. A multivariate analysis of
factors indicated that recruits from larger poligpartments were less positive in
evaluations of their recruit training (Traut et 2000).

Stroupe (2003) conducted a study concerning pobcet curriculum because he
stated that not many police curriculum studies beeh conducted and most police cadet
curriculums were put together in an unorganizeditas The author examined the
perceptions of four graduating cadet classes of\tast Virginia State Police Academy
concerning the relevance of the higher educatidicgoscience curriculum as well as the
degree of competence achieved by the students.

The following research questions were examine&tbgupe (2003):

1. “To what extent do graduates of the West Virgigiate Police Academy

perceive the pre-1995 higher education police sei@urriculum of the West

Virginia State Police Academy as relevant?” (p..11)

2. “To what extent do graduates of the West Virginiat& Police Academy

perceive the pre-1995 higher education police sei@urriculum of the West

Virginia State Police Academy as providing themhvirgining leading to

competent performance?” (p. 11).
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3. “To what extent do graduates of the West Virginiat&Police Academy
perceive the post-1995 higher education policenseieurriculum of the West
Virginia State Police Academy as relevant?” (p..11)

4. “To what extent do graduates of the West Virginiat& Police Academy

perceive the post-1995 higher education policenseieurriculum of the West

Virginia State Police Academy as providing themhvirgining leading to

competent performance?” (p.11).

Stroupe (2003) replicated a similar study complég®rand and Peak (1995),
reviewed previously, that examined the usefulnesscamprehension of the Nevada
Peace Officers Academy Training. Stroupe’s 2008ysadapted the survey instrument
used by Brand and Peak in the early 1990s to medlsemperceptions of four graduating
cadet classes of the West Virginia Peace Officaad&my curriculum. The study
showed that the West Virginia cadets perceivecattaglemy as preparing them well and
helping them to obtain a good knowledge base flwaracademy curriculum.

Pinto (2004) indicated that law enforcement persbmrere increasingly
becoming the first line of response in emergentasions involving mentally ill
persons. However, research continued to show thiieptraining with respect to mental
illness was inadequate. Thus, Pinto believed thite officers felt they were not
prepared to handle crisis situations involving rientally ill.

Pinto (2004) stated that due to the complex naitipolice encounters with the
mentally ill, communities and police departmentoas the United States were gradually
discovering the need for policies and procedurasgafely and effectively addressed the

handling of mentally ill persons in crisis. As ault, some departments increased the
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amount of training that their officers receivedasiing mental iliness. In addition,
collaborative efforts between police departmentsthe mental health system were
slowly emerging.

Pinto’s (2004) research reviewed existing resesgghrding police handling of
mentally ill persons in crisis. The study providadoverview of police education and
training guidelines regarding the mentally ill aaxhmined the interrelationship between
the police and mental health professionals in nedpg to mentally ill persons in crisis.

Following Pinto’s (2004) review of the data, theuks of a survey completed by
police officers in a suburban Midwestern city wpresented. The name of the suburban
Midwestern city was withheld for confidentiality puoses. The survey was designed to
investigate police training regarding mental illsiethe perceived effectiveness of police
contact with the mentally ill, and the need forigas kinds of information, assistance, or
training in collaboration with the mental healthmaounity.

Pinto’s (2004) survey findings showed that althougbst of the respondents
reported that they received five or less hourscaflamy training regarding mental
illness, the majority of respondents felt adequepeépared to handle crisis situations
involving the mentally ill. However, the resultsaldemonstrated that the majority of
respondents were willing to receive further tragnfrom the mental health community.
These findings suggested that, in order to enswsdfe and effective handling of
mentally ill persons in crisis, police departmestieuld consider supplementing training
with the establishment of cooperative agreemernts lycal mental health providers.

Poradzisz (2004) observed a problem with the mauiiacitizens demanding

more from the police. Poradzisz noted that poliggadtments should examine the
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objectives based behaviorist model of teachingpht@ academies and examine
alternative methods of teaching to help recruitshgare out of their police academy
experience. The author’s purpose was that he wdaotéetermine if an alternative
teaching method, through stories, would affect estisl learning outcomes and
satisfaction with the instructional presentation.

Poradzisz (2004) conducted a quasi-experimentairtolesign in a formal
institution with cyclical turnover and utilized dwpsis of variance (ANOVA) and t-tests
to compare and contrast intact recruit classesdorprehension and satisfaction with
instruction. This was done by using either an exgsacademy lesson plan or an
alternative narrative approach at the Chicago Bdlicademy. Two instructors were
employed to teach both methods on the same subjkith wasDealing with Variant
Behavior

Poradzisz (2004) used three components to assedtsrd he first quantitative
component measured content comprehension on agflig exam from the Chicago
Police Department's test bank on the subject. Tdia effect for method was statistically
significant, but not for the effect of the instracor interaction. A second quantitative
component, a self-report 11-item instrument, measorerall satisfaction with
instruction, which revealed that one instructor lodter on the narrative method and the
other demonstrated no difference between methaasoRal backgrounds in teaching
and street experience appeared to account foditfiesence. The third component, which
was qualitative, used written comments to explaragoxes such as the interaction noted
above, and appeared to support the conclusioméodiscrepancies in results between the

two instructors on satisfaction with teaching eawthod. Overall, the results were
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encouraging because recruit comprehension imprfmrdabth instructors using the
narrative method and one instructor was perceigad@e effective by utilizing the
narrative method over the traditional.

Finnimore (2005) indicated that there was a lac&wdence to support the
duration of academy training and the relevancyefrequired curriculum prepared by
the Delaware Police Training Commission. The auttanted to see if police officers
working in a county in Delaware felt that they wadequately trained and prepared for
their jobs. Also, the researcher wanted to detegrifiany areas of the state mandated
curriculum could be improved or eliminated.

The research questions that Finnimore (2005) exagnivere:

1. “What differences, if any, exist between what pelafficers want and feel

they need to know for effective job performance drerequirements of the State

Training Committee’s Basic Course for Police Offgstandard curriculum?” (p.

11).

2. “To what extent do police officers feel they arequdately trained after

attending the Gettrained Police Training Academy aould they make any

changes in instructional material or methods afrutdion?” (p. 11).

3. “What parity, if any, exists among patrol officénsdetermining what

functional areas of the Basic Course for Policad@fs are more important?” (p.

12).

4. “How do demographics impact perceptions regardpegsic training

practices and outcomes?” (p. 12).
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Finnimore (2005) examined police officers’ feelimggarding training provided
by a county police academy in Delaware. For purpo$eonfidentiality, the name of the
police academy and county where the study tookepheas changed. Gettrained Police
Academy was used as a pseudonym and Small TowntCeas used to reference the
county where the Gettrained Police Academy waséakaA survey developed by the
author was completed by 239 municipal police ofSogorking in the Small Town
County. Officers were asked to report their feeding 12 functional areas of the
curriculum mandated by the state's police traimiognmission. Also, five interviews with
police officers in the county were conducted aredrésponses were placed into themes
and compared against the survey results.

The results from Finnimore’s (2005) research ingiddhat the Small Town
County police perceived the state mandated cutnmoub be relevant, but felt more
training was needed. A statistically significantrher of respondents felt the Gettrained
Police Academy needed to provide more scenariodbaspractical training. The overall
responses from the interviews provided evidenceth®apolice officers in the county
were not satisfied with the Gettrained Police Acagéraining.

Renahan (2005) examined the perceptions of munipglece executives in New
Jersey regarding the end product from the sigmfigaevised Basic Course for Police
Officers. The author wanted to find out if New dgrsvas getting better trained police
officers.

The research questions that drove Renahan’s (2008y consisted of the

following:
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1. “Does the new Basic Course for Police Officershv@imphasis on the
principles of community policing, taught at a Pelitraining Commission
approved police academy provide a better trainediit?” (p. 12).

2. “Do the police executives located in rural, subarkend urban areas

differ in their assessment of the competency legkthe new recruits?” (p. 12).

3. “Is there any relationship between the actual cdensy levels of the

newly trained recruit and the desired level of cetepcy among the three types

of communities?” (p. 13).

4. “What skill areas are identified as not being adegly trained?” (p. 13).

Renahan (2005) constructed a survey to measugtive executive's
assessments regarding 32 defined outcomes in¢has af Knowledge, Personal
Character Traits, and Skills and Abilities. Thevayrsought to determine frequency of
use, desired level of competency, and actual lefvebmpetency. The survey was mailed
to municipal police agencies that had recently eygd a police officer who graduated
from the recently revised Basic Course for Poli¢gcérs.

The results of Renahan’s (2005) study showed hHeaetwas no statistical
difference between the three types of police agasnirban, suburban, rural) in their
response to the outcomes posed. A statisticalhifstignt number of the respondents
indicated that they were getting a better trainelitp officer and that the recently
modified Basic Course for Police Officers was magtheir training needs. Also,
Renahan noted, importantly, that the actual vettseislesired outcome comparison
reflected a statistically significant difference.dvery case, the actual outcome was lower

than the executive's desired outcome. In other sydhe police executives in New Jersey
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felt they were getting well- trained police offiseafter they completed the academy, but
that the police officers could have been trainedrt@ven higher standard.

Morrison (2006) conducted a study that focusedir@afm and deadly force
training, areas that consume a large share ofgxaeg training resources. The author
noted that the use of deadly force occurs durisglents involving extreme levels of
danger to police, suspects, and communities. Toexgits use can pose adverse affects
for officer well-being, seriously strain police-camnity relations, and lead to substantial
financial settlements or protracted lawsuits. Mswn noted that learning more about
firearm and deadly force training had importantlicgtions for officer and public safety.
The purpose of Morrison’s (2006) study was to exaihe perceptions of police
departments and instructors in the state of Wastrmigegarding academy-based pre-
service firearm and deadly force training. Survefyacademy instructors and state and
local police departments in Washington State predichtings and other data on pre-
service academy training.

Morrison (2006) found that academy graduates’ skiincerning deadly force
program outcomes were generally rated as adequéte state of Washington. The skills
of general gun handling, marksmanship, drawinghdnelgun, and maintenance of the
handgun received above adequate ratings. The #idlisieeded some attention were
tactics and judgment, combat shooting techniquas shotgun training. Also, Morrison
suggested that more training needed to be giveadaiits and judgment while using
computer-based, role-playing, or live-fire scenario

Walling (2007) indicated that there were many éssim policing, like police

administrators not being in touch with officerstbe street, litigation against the police,
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changing laws, and new technology. Walling indiddteat police administrators
implement training programs for police officersarder to minimize civil litigation
against police departments, but that police adinatss should be training police
officers in personal safety and giving job enricimingourses.

Walling (2007) said that the ultimate goal of tihedy was to identify any
inconsistencies or disconnects between top admatiss’ perceptions of police training
needs, the training officers’ perceptions of poti@@ning needs, and those needs as
perceived by the officers for whom the training wiasigned. Walling also wanted to
know if time in service and level of education irofe the perceptions of training needs
for law enforcement officers.

Walling’s (2007) study was descriptive and exarditiee correlations among the
respondents' rank or position within their orgafi@aand the perceptions of those
respondents regarding 57 topics of police traimegpmmended by the Nevada
Administrative Code. Walling developed a questiorsand administered it to the
respondents via the Internet. The Nevada law eafoent agencies represented in the
study were the Boulder City Police Department,Hleederson Police Department, the
Las Vegas Metropolitan Police Department, and tiie Bounty Sheriff’s Office.

With the exception of Crime Scene Processing, \Wgili (2007) analysis of the
data displayed a statistically significant diffecerin the perceived need for training
between patrol officers and top administrators skdistically significant difference
existed in the perceived need for training betwgenol officers and training officers,

years of service in law enforcement, or level aietion on their perceptions.
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Chappell (2008) was interested in police academigitrg and wanted to examine
whether police recruits performed better after ireng the traditional model of police
training or the community policing model of politaining in the state of Florida. The
traditional model focused solely on areas suchaksmanship, defensive tactics,
driving skills, and the mechanics of arrest. Thengwnity policing model focused more
on community relations, problem solving, and scesabut did not diminish the
traditional roles of policing.

The two research questions that Chappell (2008ystio answer were:

1. "To what extent are quantifiable differenceadademy recruit

performance predicted by the community policingicutum?” (p. 38).

2. "Does a different "type" of recruit perform tegtunder the community

policing curriculum compared to the traditional culum?” (p. 38).

Chappell's (2008) study analyzed 300 police acaderyits, of whom 155 went
through the traditional policing curriculum and 1@f5vhom went through the
community policing curriculum. The sample includddpersons who entered this police
academy in Florida from 1998 through 2004. The t&aoademy performance"” was used
to refer to recruits’ successes in the academytaaidlikelihood of gaining employment
by a police department. The three dependent vasakére average academy
examination scores, failure experiences, and pmsieany employment. The independent
variables were age, race, gender, military expedeaducation, and special position
within the academy.

The results of Chappell's (2008) study showedttiere was not a statistically

significant difference, concerning recruit perfoma, between the traditional and
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community policing curricula. The results showedt tfecruits with more education and
female recruits fared better in the community poficcurriculum because more educated
recruits received higher test scores and femaleitsavere more likely to become
employed after graduation by a police agency. Alsoruits in the community policing
curriculum performed similarly to the recruits wtomk the traditional policing
curriculum, so the community policing curriculunddiot help recruits to perform better.
Disaster Preparedness Studies

Dauvis et al. (2004), in a study conducted for tANR Corporation, argued that
law enforcement played an important role in respagntb, preventing, and deterring
terrorist attacks and would continue to play anangnt role in the future. The purpose
of the RAND study was to assess how prepared foortem state and local law
enforcement agencies were. The RAND nationwideesuasked questions about the
overall national preparedness of law enforcemem. rEsearch questions focused on law
enforcement’s experience with terrorism, effortedonter the threat of terrorism, efforts
to shore up vulnerabilities and support needs th@desourcing of preparedness
activities. The study focused on the relationsimag perceived risk, jurisdiction size of
the law enforcement agency, and preparednesstagivi

Based upon their research, Davis et al. (2004 pdered many interesting aspects
about law enforcement agencies. After Septembe2da1, half of the local law
enforcement agencies and most of the state lawanfent agencies were involved in
responding to a terrorist-related incident. In &ddi law enforcement agencies
introduced a number @irocedures to improve their preparedness aftereSdysr 11,

2001, including increasing the number of emerggaiagning personnel, updating
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response plans and mutual aid agreements, and comglan internal reallocation of
resources and funding to focus on terrorism.

The 2004 RAND study found that there were signiftadifferences in law
enforcement threat perceptions, contingency planrand preparedness between larger
law enforcement agencies and smaller law enforceagencies. Most law enforcement
agencies, regardless of size, requested assigtanoaduct future threat assessments
from other entities. After September 11, 2001, aleoguarter of local law enforcement
agenciesncreased spending on terrorism preparedness. idddily, law enforcement
agencies that perceived the risk of future tert@itacks akigh for their jurisdiction
were more likely to update response plans, conalygarticipate in joint training, and
internally reallocate departmental resources tagampreparedness against attacks of
terrorism (Davis et al., 2004).

Epperson (2005) noted that policy makers wereefibto acknowledge, after the
terrorist attacks of September 11, 2001, that testowill use any means necessary to
attack governments and civilian populations. Trseaecher went on to say that law
enforcement first responders will play a key rolg@reventing, interdicting, and
managing outcomes of terrorist events. Even thdagtrenforcement will be vital to the
outcome of the terrorist event, Epperson saidttietapabilities of law enforcement to
address the terrorist threat were not improvedtered in any meaningful way.

Epperson’s (2005) purpose was to produce a poficgmmendation to improve
preparation of law enforcement officers in the BdiStates for a terrorist attack. In order
to accomplish the objective, Epperson reviewed tagtierrorism policy and theory in

order to identify relevant concepts and recommaeaadstfor law enforcement officers in
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the United States. Furthermore, the research iedulitect investigation into the
capabilities of law enforcement first responderfoneign countries, such as Israel,
England, Northern Ireland, and Spain, that havdt eeth serious terrorist attacks.
Specifically, Epperson wanted to find out if theras a need to improve the capabilities
of law enforcement first responders in the Unitéatés, and, if there was a need, what
were the capabilities that needed to be addre&ggazbrson also sought out the ways in
which foreign law enforcement agencies combatedriem and how these tactics could
help law enforcement in the United States.

Epperson (2005) discovered some common themesghr@ review of United
States policy and theory. First, law enforcemenst fiesponders need to deter, prevent,
and interdict actions of terrorists. Second, lafosrement first responders need to
respond to terrorist acts as they would duringtamhor man-made event that requires
disaster mitigation and management.

After investigating foreign terrorist attacks dmalv foreign governments dealt
with the attacks, Epperson (2005) analyzed thetistrthreat, the law enforcement first
responder’s role during a terrorist incident, techhcapabilities needed, counter-
terrorism laws, the importance of the communityd artelligence utilization for law
enforcement first responders in the United Std&pperson found many themes from the
foreign governments' experiences and made sewm@anmendations based upon the
discovered themes. The terrorist threat to theddnBtates is largely conventional and
terrorists will most likely use firearms and contienal explosives for their attacks. The
law enforcement officer’s main role concerning éeism is to prevent, deter, and detect

terrorism. In order to achieve the greatest levelederrence, body armor, ballistic
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helmets, and automatic rifles should be part ofdakaeenforcement officer’s technical
equipment. Laws should be enacted during terroeisted emergencies that give law
enforcement broader search powers. Partnershipgdshe established between law
enforcement officers and members of the communityrder to gain intelligence. Also,
there needs to be a one-stop clearing house fonittirly data and inquiries that would
provide access to all data bases for every lawreafoent officer in the United States.

Mosser (2007) indicated that little research haehlbmonducted concerning the
preparedness of law enforcement against terrorightlzat there was no universal
definition of preparedness. The purpose of Mosgessarch was to complete a
guantitative descriptive study of law enforcemeamfparedness against terrorism in the
state of Florida.

Mosser’s (2007) study answered the following redeguestions:

1. “What is preparedness and what are the factordgfate preparedness?”
(p.13).

2. “How important is each factor to preparedness?’1g).

3. “Given the study’s definition of preparedness asddentification

preparedness factors, what is Florida law enforcgsiassessment of their

preparedness against terrorism in the state ofd@®t (p. 13).

The definition that Mosser (2007) used for prepaesd was “an ongoing effort to
lessen the impact of disasters of people and prgpgr. 46). Mosser used this definition
of preparedness because it was the definitionaga¢ared most frequently in the disaster
management literature. The researcher surveyeatisr experts in the state of Florida

and determined that preparedness factors, in ofderportance, were personnel,
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communications, training, planning, equipment, pratedures. Finally, a survey was
administered to municipal and county law enforceinctirefs in the state of Florida to
explore their agency’s preparedness against temo®verall, Florida law enforcement
agencies were rated at 33 percent prepared tonlbah terrorism incident, with county
law enforcement agencies being slightly more pregb#nan municipal law enforcement
agencies.

Fitzgerald (2008) conducted a disaster responsky stuwrder to find out if
Massachusetts nursing home administrators werapdgo respond to a major disaster.
The author wanted to assist nursing home admitassrdy giving them guidelines to
evaluate and improve their disaster preparednéggefald wanted to impart knowledge
upon emergency organizations, non-profit disagtkefrorganizations, and state and
local government officials by exhibiting the valokdisaster plans.

Fitzgerald's (2008) study analyzed the followingg@ch questions:

1. "How prepared are Massachusetts nursing homénedrators for dealing

with a natural or human-made disaster?" (p. 7).

2. "What can be done to enhance the safety ofnur®me residents?" (p.
7).
3. "How are nursing homes, state and local agenar& providers for

nursing homes currently coordinating plans in then¢ of a disaster?" (p. 7).
4. "What are the strengths and weaknesses okibing regulations
surrounding nursing home emergency preparednegss?).(

Fitzgerald (2008) used a multi-method approactvaduate the disaster

preparedness of all the nursing homes locateceistifite of Massachusetts. First, nursing
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home disaster plans and survey responses frormgureime administrators were used to
determine if facilities had met federal and staguirements. Second, a comparison to
Florida's improved and expanded nursing home emeygereparedness plans was made
in order to evaluate preparedness. Lastly, the arssgiven by nursing home
administrators on the survey instrument were coethb&ry comments made by nursing
home and disaster experts in order to ascertaiarging homes in Massachusetts met
what the experts felt were basic preparedness lingde

Fitzgerald (2008) concluded that nursing homes ass4chusetts did not appear
to be prepared for a major disaster, but could @&l small isolated incidents. Evidence
from the data sources revealed that nursing homedad to address disaster
preparedness further and that emergency resporseiag needed to evaluate their roles
in helping nursing homes prepare for disasters.sSlineey results indicated that
Massachusetts nursing homes were prepared fotelisaut interviews and a review of
disaster plans demonstrated that they were nategsped as first shown by the survey
responses. The two key areas that were identifietkading improvement were training
and communication. Fitzgerald asserted that theareb suggested that state regulations
needed to be updated to include well-defined minmmmnaquirements for nursing home
disaster preparedness.

Twomey (2009) analyzed the readiness level afdlB school district's to react to
a disaster and the preparation necessary to abtzomprehensive crisis management
plan. This study examined the readiness levelsnallsmedium-sized, and large K-12
public school districts in lllinois to respond ter®us crisis situations. For classification

purposes, small school districts contained less 1290 students, medium-sized school
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districts contained between 1201 and 3000 studantklarge school districts contained
more than 3000 students. The author wanted tordaterif lllinois public school

districts met identified guidelines concerning egainess and focused on the contents of
emergency management plans in Illinois schoolidtstr

The overarching question that Twomey (2009) wéibeanswer was, "What was
the readiness level of small, medium-sized, argeldilinois public school districts?" (p.

3). The readiness level was ascertained by the @rapsiveness and operational
practices of the lllinois school district's crismnagement plans. A stratified random
sample produced 10 small, 10 medium-sized, andrbt@ lillinois school districts. In
addition, the crisis management plans for thes#ifis school districts were analyzed.
The author analyzed the data using the CompreheBigis Plan Assessment
Instrument, which was created by the author, atetirhe critical components of the
crisis management plans as identified by the Depart of Homeland Security.

Twomey (2009) concluded that the small schoolidistin Illinois were not as
prepared as the medium-sized and large schooiatisstihe large lllinois school districts
were the most prepared for a crisis situation &x@amining their crisis management
plans. The small lllinois school districts scored/ér than the medium-sized and large
school districts in each of the categories of maiiign/prevention, preparedness, response,
and recovery. The results of this study suggestsiimall Illinois school districts were not
prepared and that medium-sized and large schowiotsswere prepared for potential

crisis situations based upon their crisis managéplans.
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Conclusion
This chapter examined police training over timd atudies that relate to the
research topic. Police curriculum and disaster gnegness studies were highlighted. This
literature review built a foundation for the res#haat hand, which was an evaluation of
the CPD Recruit Curriculum in Emergency ResponseR/Ms it related to terrorism

awareness and response to terrorism incidents.
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CHAPTER 11l
METHODOLOGY
Introduction
The previous chapter explored the history of gotr@ining and reviewed
research on police training programs. This chaptiéiprovide a detailed explanation of
the methodology used in the current research asctitte how the research questions
were addressed. The research design, populatioplesadata collection, analytical
methods, and limitations will all be examined irstbhapter. A thorough description of
the methods used in this research will be providextder for other researchers to be
able to replicate this study.
Research Design
This study evaluated the attitudes of the Chicaglcw® Department (CPD)
recruits about the curriculum in Emergency RespdBE&) Week from the CPD Recruit
Academy and if the curriculum in ER Week providdéCrecruits with knowledge of
terrorism awareness and the skills necessary ponelsto a terrorism incident. Previous
researchers mostly examined the breadth of padiceiit curricula and job tasks, which
has left the knowledge base lacking in depth andild@orrison, 2006). This study
probed deeply into the satisfaction of the ER wagkiculum at the CPD Recruit

Academy and narrowed the focus from previous studie

58



Descriptive research was conducted because itresgextensive previous
knowledge of the situation to be researched. Armia that knowledge, one will know
the appropriate aspects on which to gather infaongCampbell, Draft, & Hulin, 1982).
The author was deployed with the United States Alorgrevent and respond to
terrorism incidents for Operation Enduring Freedorttaly, and also was a Terrorism
Awareness and Response Academy (TARA) instructot fo years with the Chicago
Police Department. The author has extensive krayaef terrorism awareness and how
to respond to a terrorism incident.

Descriptive research was used with a non-experiah@éred design because
dealing with things as they are has the advantagetalisturbing what is of interest
(Robson, 2002). A non-experimental fixed designlbamlefined as a systematic inquiry
in which the researcher does not have direct cbatrihe independent variables because
the manifestations of the independent variableg ladready occurred (Kerlinger, 1986).
Fixed designs generally have a detached reseapeotect against the researcher
having an effect on the results of the researcib¢B0o, 2002). Sometimes the participants
in a research study change their behavior becheyeknow they are in a research study,
which is known as the Hawthorne effect (Leedy & @rd) 2005). Fixed designs aim to
prevent the Hawthorne effect because the reseastdngs at a greater emotional and
physical distance from the study.

This study was quantitative because questions arseered about relationships
among measured variables with the purpose of exptgipredicting, and controlling
phenomena (Leedy & Ormrod, 2005). Self-report ovey research was used in this

study that required a questionnaire, which is d@&migroup of questions that are
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answered by a select group of research particig@#g, Mills, & Airasian, 2006).
Survey research involves acquiring information dlmme or more groups of people by
asking them questions on a questionnaire and tihgideir answers using statistical
indexes to draw inferences about a particular i (Leedy & Ormrod, 2005).

This study surveyed CPD recruit classes 09-1 ar2. e CPD recruit class
number designators have a unique meaning assigrtedrmh. The 09 designator stands
for the year that the CPD recruit class starteevhich was 2009. The numbers 1 and 2
are used to designate successive CPD recruit sléssrighout the year. Both CPD
recruit classes were in the CPD Recruit Academytaokl the courses in ER Week.

The sample was purposive because the researchegdiarexamine the CPD
recruits’ attitudes for a purpose. Purposive samgpl the process of choosing a sample
that is believed to be representative of a givgsugation and the researcher identifies
criteria for selecting the sample (Gay et al., 20&htire CPD recruit classes were
surveyed because this was not a large-scale stin@yresearcher used his experience and
knowledge as a police trainer to select the sanaple the CPD recruits’ attitudes were
examined for a purpose.

Permission from the Chicago Police Department gcval from the
Institutional Review Board at Olivet Nazarene Umsiy was received before the survey
was distributed to the CPD recruits. Initially, tAssistant Deputy Superintendent of the
Education and Training Division of the Chicago PelDepartment approved the request
to survey the CPD recruits in January 2009. Theag avchange in command at the
Education and Training Division in late January 2@dd the approval of the new

command staff was needed to conduct my study. Beiom was then received to survey
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the CPD recruits from the Lieutenant, Commandet, Assistant Deputy Superintendent
of the Education and Training Division of the ClgoaPolice Department in February
2009.

The first research question in this study was, “Heas the CPD recruit
curriculum in ER Week perceived by CPD recruitsislresearch question elicited
information from the CPD recruits about their atfiés concerning the courses given
during ER Week at the CPD Recruit Academy. A Likgpe scale was used in the
guestionnaire to measure the attitudes of the @eRits for each individual class given
during ER Week. Numbers were assigned to the Ll scale responses for coding
and analysis. This question strived to examinestiisfaction of the CPD recruits
concerning every class presented at the CPD Restademy during ER Week.

The second research question in this study wasy“eid CPD recruits perceive
their knowledge concerning terrorism awarenesgWotig completion of Emergency
Response Week given at the CPD Recruit Academyf®’'rEsearch question was
answered by a series of sub-questions that weitgzabafter tabulating the Likert-type
scale responses on the questionnaire. Numbersassigned to the Likert-type scale
responses for coding and analysis. Having numesobijuestions was a form of
triangulation because each response told somegiiogt the respondent’s attitude
(Robson, 2002).

The third research question in this study was, “HiddvCPD recruits perceive
their skill levels concerning responding to a tasmm incident following completion of
Emergency Response Week given at the CPD Recradéuny?” Like the second

research question, this research question was aed\wg a series of sub-questions that
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were analyzed after tabulating the Likert-type scakponses on the questionnaire.
Numbers were assigned to the Likert-type scaleoresgs for coding and analysis. This
guestion elicited information from the CPD recr@tsout their attitudes of their skills
acquired during ER Week at the CPD Recruit Academy.

The fourth research question in this study was, &\improvements should be
made to the CPD recruit curriculum in EmergencypRase Week?” This research
guestion was asked in order to receive respons¢sthld inform potential changes in
the CPD recruit curriculum in ER Week. Multiple sces of data were collected with the
intention that they would converge to support tgaation (Leedy & Ormrod, 2005).
This one open-ended question was asked and thegcofithe open-ended question
responses involved combining the responses intoigetl number of categories that
enabled description of the data and statisticadlyaisa(Robson, 2002). An additional
open-ended sub-question was asked in order tatdolither information on the strengths
of the curriculum in ER Week. The additional sutestion was, "What was done well
concerning the CPD recruit curriculum in ER WeeKfé sub-question responses were
also coded and examined for emerging themes by icamglthe responses into a limited
number of categories that enabled description®fitita and statistical analysis (Robson,
2002).

Population

The Chicago Police Department is a law enforceroggdnization with over

12,000 men and women who serve the citizens ofa@biin many different facets.

Being in law enforcement is an exciting career #ilaiws one to serve the community
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and use problem-solving skills on an everyday bdsis Chicago Police Department
provides a decent living wage, affordable healtle cand a good retirement plan.

The minimum qualifications to become a Chicago ¢eotifficer deal with age,
validity of a driver’s license, education and naiti service, and residency. An individual
who applies for the Chicago Police Department rbedbetween the ages of 21 and 39
and have a valid driver’s license. An applicant tias/e at least 60 semester hours of
college credit or four years of continuous actiugydservice in the armed forces of the
United States or 30 semester hours of college tcagatig with one year of continuous
active duty service in the armed forces of the &thibtates. Also, proof of residency is
required in the city of Chicago at the time of eayphent (Chicago Police Department,
2008).

If the minimum qualifications are met, one can tbegin the employment
process for the Chicago Police Department. A writigamination is administered that
tests for vocabulary, reading comprehension, amidairthinking skills on a pass or fail
basis. If an individual passes the written exanpihghe moves on to the physical fithess
test. The physical fitness test is comprised odrach press, sit and reach, sit-ups, and a
1.5 mile run. The physical fitness test standardgtee minimum standards allowed by
the state of lllinois on a pass or fail basishé physical fitness test is passed, the
applicant will be given a drug screening, a med&amination, and a psychological test.
If the preceding series of tests are passed, tktestep in the employment process is a
background investigation by the Chicago Police Btate Division. If all of the steps are

passed by the applicant, he or she will take thysiphl fithess test for a second time. If
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the second physical fitness test is passed, tHeappwill then be sent to the CPD
Recruit Academy (Chicago Police Department, 2008).

In order to become a Chicago Police officer, arviddal must go through recruit
training at the CPD Recruit Academy. While in tiaghat the CPD Recruit Academy, all
of the trainees are referred to as recruits beddugsehave not yet graduated from the
CPD Recruit Academy. CPD recruits receive over 1@@@rs of classroom and scenario-
based training while at the CPD Recruit Academy GRD recruits must maintain at
least a 70% average on all written examinationss plae physical fitness test three times
during their training, and pass the lllinois stitearms qualification course. The CPD
Recruit Academy provides progressive and comprebemsining to develop policing
skills, enhance leadership abilities, and promaelia ethical foundation to all CPD
recruits so that the Chicago Police Departmentneithain one of the nation’s premier
law enforcement organizations. Additionally, thrbogt the entire time the recruit is at
the CPD Recruit Academy, the CPD core values diegsionalism, obligation,
leadership, integrity, courage, and excellencestiesssed and reinforced. (Chicago Police
Department Education and Training Division, 2008b).

This study surveyed CPD recruit classes 09-1 arg. @bth CPD recruit classes
attended the CPD Recruit Academy and took the esursER Week. There were 45
CPD recruits in class 09-1 and 88 CPD recruitdan09-2. In all, 133 CPD recruits
completed the questionnaire for this study.

The demographics for CPD recruit class 09-1 indluale age group category, the
gender of respondents, the education of respondéstsilitary experience of

respondents, and any prior police experience ofdbpondents, as delineated in
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Appendix A. Concerning the age of the members dd @truit class 09-1, 11 CPD
recruits (24.4%) were between the ages of 21 an@2&PD recruits (48.9%) were
between the ages of 26 and 30, 11 CPD recruitd¥24were between the ages of 31 and
35, and one CPD recruit (2.2%) was between the afgg@® and 40. There were 38
(84.4%) males and seven (15.6%) females in CPiitextass 09-1. The CPD recruits'
educational backgrounds consisted of 25 CPD rex(b$.6%) reporting some college
and 20 CPD recruits (44.4%) reporting that they dlatéhined a bachelor's degree. The
CPD recruits in class 09-1 reported that 15 (33.8&@) prior military experience, while
30 CPD recruits (66.7%) did not have any prior tailf experience. Also, five CPD
recruits (11.1%) had prior police experience, while(88.9%) did not have any prior
police experience (See Appendix A).

The demographics for CPD recruit class 09-2 alsluded an age group
category, the gender of respondents, the educaticespondents, the military experience
of respondents, and any prior police experiendé®fespondents, as delineated in
Appendix B. Concerning the age of the members dd @®ruit class 09-2, 20 CPD
recruits (22.7%) were between the ages of 21 and2&PD recruits (47.7%) were
between the ages of 26 and 30, 18 CPD recruit§¥20wvere between the ages of 31 and
35, and eight CPD recruits (9.1%) were betweerages 36 and 40. There were 69 males
(78.4%) and 19 females (21.6%) in CPD recruit cB%2. The CPD recruits' educational
backgrounds consisted of three CPD recruits (3w#h)a high school diploma, 29 CPD
recruits (33%) with some college, 54 CPD recrts 4%) with a bachelor's degree, one
CPD recruit (1.1%) with a master's degree, and@®Pb recruit (1.1%) with a doctoral

degree. The CPD recruits in class 09-2 reported2®§25%) had prior military
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experience, while 66 CPD recruits (75%) did noténhamy prior military experience.
Also, seven CPD recruits (8%) had prior police eiee, while 81 (92%) did not have
any prior police experience (See Appendix B).

The overall demographic totals for the entire papah of CPD recruit classes
09-1 and 09-2 included an age group category, ¢éheey of respondents, the education
of respondents, the military experience of respatgjend any prior police experience of
the respondents, as delineated in Appendix C. Gomgethe age of the members of
CPD recruit classes 09-1 and 09-2, 31 CPD recf288%) were between 21 and 25
years old, 64 CPD recruits (48.1%) were betweear2630 years old, 29 CPD recruits
(21.8%) were between 31 and 35 years old, and@ii2 recruits (6.8%) were between
36 and 40 years old. There were 107 males (80.5%26& females (19.5%) in the total
sample population. The CPD recruits' educationek@maunds consisted of three CPD
recruits (2.3%) with a high school diploma, 54 Ciebruits (40.6%) with some college,
74 CPD recruits (55.6%) with a bachelor's degrae, ©PD recruit (.8%) with a master's
degree, and one CPD recruit (.8%) with a doctoegrele. The CPD recruits reported that
37 (27.8%) had prior military experience, while@BD recruits (72.2%) did not have
any prior military experience. Also, 12 CPD recsyf®%) had prior police experience,
while 121 CPD recruits (91%) did not have any ppolice experience (See Appendix
C).

Data Collection

The survey instrument used in the study was deeeldyy the author and is

located in Appendix D. No existing survey instrumesas sufficient for what was to be

measured, so ideas from multiple sources were gattend developed into a
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guestionnaire from this theoretical framework. Aaldk (1972) stated, “One’s own
direct experience with a phenomenon often suffioesiggest hypotheses” (p. 269). The
author is considered a content expert in the tisrmoawareness and response field for
numerous reasons, including having served in theedistates Army as an infantryman
for six years and having over 10 years of poligeegience in the Chicago Police
Department. The author’s qualifications includetiieations in the National Weapons of
Mass Destruction Standardized Awareness coursetfierDepartment of Homeland
Security, the Incident Response to Terrorist Bomgbicourse from the New Mexico
Institute of Mining and Technology (New Mexico Tgcthe Law Enforcement
Prevention to Terrorist Incidents course from tlep&rtment of Homeland Security, the
National Incident Management System (NIMS) IS-760rse from the Federal
Emergency Management Agency (FEMA), the Incidenh@and System (ICS) 1S-100
and 200 courses from FEMA, the Narco-Terrorism sedrom the Northeast Counter-
Drug Training Center, the Prevention and Respom&iicide Bombing Incidents course
from New Mexico Tech, and the Understanding andiitteg for School Bomb Incidents
course from New Mexico Tech. The author is alseréifeed State of lllinois Law
Enforcement Instructor.

Once the questionnaire was designed, it was reddyean expert panel for
validity. The degree to which a questionnaire messwhat it is supposed to measure
and allows for appropriate interpretation of dataalidity (Gay et al., 2006). The expert
panel that reviewed the questionnaire consistesikanembers of the Terrorism
Awareness and Response Academy (TARA) of the Chi€agice Department. TARA

members teach in-service courses relating to ismoawareness and response for the
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Chicago Police Academy. All TARA members have instor certifications for the
National Weapons of Mass Destruction Standardizedr@ness course from the
Department of Homeland Security, the Incident Raspdo Terrorist Bombings course
from New Mexico Tech, the Law Enforcement Prevamtio Terrorist Incidents course
from the Department of Homeland Security, the N&tldncident Management System
(NIMS) 1S-700 course from FEMA, the Incident Comrd&ystem (ICS) 1S-100, 200,
300 and 400 courses from FEMA, the Narco-Terrogsurse from the Northeast
Counter-Drug Training Center, the Prevention angpRase to Suicide Bombing
Incidents course from New Mexico Tech, the Undeditag and Planning for School
Bomb Incidents course from New Mexico Tech, the e of Mass Destruction
Radiological and Nuclear Course from the Nationatlar Security Administration, and
are certified State of lllinois Law Enforcementthugtors. All TARA members are
sworn law enforcement officers for the Chicago &Dbepartment and many have had
past military experience.

Revisions were made to the survey instrument baped the TARA members’
recommendations and the questionnaire was thetatpdted. The questionnaire was
pilot-tested to sort out technical matters conecegmmethods of data collection and to
ensure the author was on the right track concdgt(Rbbson, 2002). The survey
instrument was pilot-tested with CPD Metro recalgtss 09-101 in pre- and post-hoc
administrations. The CPD Metro recruits were imnirgy at the CPD Recruit Academy to
become police officers for various municipalitieghe greater Chicago area. The CPD
Metro recruit class number designators have a @nmgeianing assigned to them. The 09

designator stands for the year that the recrusiscédarted in, which was 2009. The
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number 101 is used to identify this group of CPDifdeecruits as the first class of the
year 2009. There were 27 CPD Metro recruits whé the pre-hoc administration and
the same 27 CPD Metro recruits took the post-hodimidtration of the questionnaire.
The pre- and post-hoc administrations of the qaestire were completed by the
CPD Metro recruit class 09-101 in order for thehauto establish reliability of the
guestionnaire instrument. Reliability is the deg@@hich an instrument consistently
measures whatever it is intended to measure (Galy, 2006). “Test-retest reliability is
the extent to which the same instrument yieldsstirae result on two different
occasions” (Leedy & Ormrod, 2005, p. 93). CPD Met#oruit class 09-101 completed
the questionnaire on two separate occasions artavthsets of obtained scores for each
variable were then correlated. There was a highifsignt correlation between the
variables of the pre- and post-hoc administratramch meant that the questionnaire had
good test-retest reliability. Atest for non-independent samples was used onr¢éheapd
post-hoc administrations given to the CPD Metraugclass in order to determine
whether the means were significantly different lestw the two separate administrations
(Gay et al.). The results of théest for non-independent samples indicated thaé tivas
not a significant difference between the meansefpre- and post-hoc administrations.
Also, the author wanted to establish internal cstesicy reliability of the survey
instrument. “Cronbach’s alpha estimates internakciency reliability by determining
how all items on a test relate to all other temh and to the total test” (Gay et al., p.
142). A Cronbach’s alpha test analysis was useltermine internal consistency on the
pre- and post-hoc administrations taken by CPD Metiss 09-101. The alpha value for

the pre and post-test comparison was .973, whiticated high internal consistency
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reliability. After analyzing the results of the @iltest, the questionnaire was ready to be
used in the current study.

This study surveyed CPD recruit classes 09-1 ard 88m the CPD Recruit
Academy within one week after the CPD recruits cletgol ER Week at the CPD
Recruit Academy. The informed consent documentdigtsibuted to the CPD recruit
classes 09-1 and 09-2 during the first hour ofGR® Recruit Academy work day and
the informed consent document was read out loud fifét hour of a CPD recruit's work
day is called “reinforcement hour” and it is an hotitime where uniform inspections
are conducted and topics are covered that areribeiCPD recruit curriculum.
“Reinforcement hour” can also be a time when eplrgsical training is administered to
the CPD recruits. The informed consent documentsaneey instrument were
administered during reinforcement hour becauseas tlie only time slot that did not
interfere with the CPD recruits’ standard curriculand schedule.

A detailed explanation was given to the CPD resraiiout the purpose of the
project, the procedures to be used, the potergiafits, and the foreseeable risks of
participation. The CPD recruits were told thatitifermation collected from them, if
they chose to participate, would be held in thietetst confidence and that no
information regarding specific participants woukleleased to anyone. It was explained
to the CPD recruits that at no time would their parar identifying information be used
even though analysis of the data could be publigh#éae future. The CPD recruits were
allowed to ask any and all questions to help thaedetstand the research project.

If the CPD recruits decided to participate in tasgarch project, they signed the

last page of the informed consent form in the presef the author and were given a
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copy of the form. The CPD recruits who agreed tigpate in this study were told that
they were free to withdraw from the study at amyeti The survey instrument was passed
out to those CPD recruits who wanted to take pattié study and they signed the
informed consent document. The CPD recruits wekedawo fill out the questionnaire
honestly and objectively. The survey instrument a@bected when the CPD recruits
finished answering the questions on the surveyungnt. The CPD recruits were
allowed one hour to complete the survey instrument.

The informed consent document and survey instrunveré administered to the
CPD recruits in the South Atrium at the CPD RecAdiademy. The South Atrium is a
large classroom that seats up to 200 people coafligrtThe CPD recruits sat in a chair
and filled out the informed consent document anestjannaire at a desk in the South
Atrium at the CPD Recruit Academy.

Analytical Methods

The information from the questionnaires was taedand examined utilizing the
Statistical Package for the Social Sciences (SP&3)ictive Analytics Software
(PASW) Statistics Grad-Pack 18 for Windows (heré@raeferred to as SPSS/PASW
18), except for the two open-ended questions tlea¢ woded for patterns. With the use
of the Likert-type scale responses, a numericaitilewas given to the responses given
by the CPD recruits for the rating of each clagstlie knowledge of terrorism awareness
guestions, and for the skill level of respondin@ti@rrorist incident questions. The
choice of poor received a 1; the option of faireiged a 2; the choice of adequate
received a 3; the option good received a 4; anadvaassigned to the rating of excellent.

Also, a numerical identity was given to the resgangiven by the CPD recruits
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concerning their demographic information. The chaf the age group 21-25 received a
1; the age option 26-30 received a 2; the age tgmheB1-35 received a 3; and a 4 was
assigned to the 36-40 age group. Concerning genuges were coded as 1 and females
were coded as 2. For education, a high school miplwvas assigned a 1; the choice of
some college received a 2; the option of a baclsaliegree was coded as a 3; the
selection of a master's degree received a 4; &was assigned to the choice of doctoral
degree. Concerning military experience, yes wagmasd a 1 and no was coded as 2.
Lastly, prior police experience was given a 1 fes ynd a 2 was assigned for a no
response. These number assignments allowed falatiagto be compiled and analyzed by
SPSS/PASW 18.

There were multiple procedures used to analyze ke from the survey
instrument. Graphs and charts were examined twhatthe distribution of scores
looked like (Gay et al., 2006). One measure ofre¢tendency, the mean, was analyzed
because the mean deals with the level of distobutif a set of data (Robson, 2002). The
standard deviation, which is a measures of varighWwas examined because its
measures deal with the spread of a set of datal{L&e&rmrod, 2005). Frequencies
were analyzed because they report, for each vdlaevariable, the number of times that
a particular score shows up in a data set (Argyr2085). The Pearsaonwas used
because it is a measure of correlation for intetaah that indicates the degree to which
two sets of scores are related and it is the ntabtesmeasure of correlation (Gay et al.).
In order to determine whether two means are sigamtiy different at a selected
probability levelt tests are used and their results analyzed. Onelsabagts for a mean

were used for the responses given by the CPD teduarithe rating of each class, the
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knowledge of terrorism awareness ratings, andiferating of the skill level of
responding to a terrorist incident in order to camgpthe means obtained from the sample
of scores and a hypothesized mean (Robson, 20@8jtiénally, Cohen’sl was used to
show effect sizes of the statistically significdifterences of the one-sampléests

(Cohen, 1992).

Two open-ended questions were asked to gatheti@uaidata from CPD recruit
classes 09-1 and 09-2. Multiple sources of datewellected with the intention that they
would converge to support triangulation (Leedy &®@od, 2005). The coding of the
open-ended questions’ responses involved combthmgesponses into a limited number
of categories that enabled description of the dathstatistical analysis (Robson, 2002).

Limitations

All research projects face limitations due to was factors. Although this
research contained some limitations, a good knayddzhse may be gained from this
research. The limitations of this study will be ea@aed in the following paragraphs.

This research surveyed CPD recruits from the CRRErit Academy only. Police
recruits could be unconsciously predisposed towhigiser ratings because of the
paramilitary atmosphere at the CPD Recruit Acadand/the assumption that all of the
training received has been quality training. MaBDO-ecruits did not have prior police
or military experience and may not have known tiffernce between outstanding and
unsatisfactory terrorism training. Due to seveaaldrs, including the Chicago Police
Department bureaucracy and time constraints, exspeed “street” police officers who
had received the courses in ER week at the CPDuRé&wademy prior to the time of

this research were not surveyed.
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Because the CPD Recruit Academy is a paramiltaggnization and the CPD
recruits are continuously kept “on their toes,” @D recruits may have felt the need to
rush through each question on the survey instrunMsuty CPD recruits did not take the
time to write many comments on the open-ended pumessin the questionnaire, even
though they had an ample amount of time to do ke.GPD recruits may have seen the
guestionnaire as one more thing to accomplish duaistressful work day.

Another limitation of the study was that the ewdion of the task items may have
been affected by the CPD recruits’ evaluationdefihstructor’s knowledge and ability
to teach (Marsh & Grosskopf, 1991). The instructen® taught the courses in ER Week
at the CPD Recruit Academy were either assignéddedRecruit Training Section at the
CPD Recruit Academy or were guest instructors foutside units within the CPD or
outside governmental agencies. Some instructorstadmght the courses in ER Week had
a great amount of knowledge in the subject aredewlthers may have had less
knowledge in the subject area than other instractiso, some instructors taught
directly from a lesson plan, some used storiesexipérience to instruct, some were very
animated, and others encompassed all the previoustgioned teaching methods. The
guestionnaire used in this study did not containitems that allowed the CPD recruits
to evaluate the instructors in each course. Thezetbe CPD recruits’ perceptions about
the adequacy of their training and whether it wduédnfluenced by their evaluations of

the instructors or the instructional formats wasmeasured.
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CHAPTER IV
FINDINGS AND CONCLUSIONS
Introduction

The previous chapter provided a detailed explanaifadhe methodology used in
this research and described how the research gnsstiere answered. The current
chapter will focus on the findings, conclusionsplitations, and recommendations of the
study. Once the results of the data collectioraaadyzed, implications and
recommendations will be produced.

This study examined whether the Emergency Resp@ReWeek portion of the
Chicago Police Department (CPD) Recruit Academyiculum was adequate and
provided CPD recruits with appropriate knowledgéeoforism awareness and the skills
necessary to respond to a terrorism incident. Tidysvas guided by the following
research questions:

1. How was the CPD recruit curriculum in ER Weekceived by CPD recruits?

2. How did CPD recruits perceive their knowledgacerning terrorism awareness
following completion of ER Week given at t6®D Recruit Academy?

3. How did CPD recruits perceive their skill l&sseoncerning responding to a
terrorism incident following completion of BReek given at the CPD Recruit

Academy?

4. What improvements should be made to the CRmitecurriculum in ER Week?
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Findings

The CPD Recruit Curriculum in ER Week

The first research question in this study was, “Heas the CPD recruit
curriculum in ER Week perceived by CPD recruitsfislresearch question elicited
information from the CPD recruits about their atfiés concerning the courses given
during ER Week at the CPD Recruit Academy. A Likgpe scale was used in the
guestionnaire to measure the attitudes of the @eRits for each individual class given
during ER Week. Numbers were assigned to the Ll scale responses for coding
and analysis. The choice of poor received a 1oftm®n of fair received a 2; the choice
of adequate received a 3; the option good recaavdand a 5 was assigned to the rating
of excellent. This question strived to examineghgsfaction of the CPD recruits
concerning every class presented at the CPD Restademy during ER Week.

Frequencies were analyzed because they repodatdr value of a variable, the
number of times that a particular score shows wpdata set (Argyrous, 2005).
Appendix E contains all of the frequency tablesthe ER Week course ratings by all
133 CPD recruits. The following highlight some imamt aspects about the frequencies
of the ER Week course ratings by the CPD recriittg Critical Incident Response
course was rated as "good" 91 times (68.4%) andelent” 16 times (12%); the Active
Shooter Incident Plan course was rated as "goodin¥®} (54.9%) and “excellent” 29
times (21.8%); the Chicago Fire Department presemtavas rated as "good” 63 times
(47.7%) and "excellent" 47 times (35.3%); the SW#®&sentation was rated as "good"
62 times (46.6%) and "excellent" 46 times (34.6&4¢; Introduction to the CPD Critical

Incident Response Team (CIRT) presentation wad egegood” 62 times (46.6%) and
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“excellent” 26 times (19.5%); the Personal and Fafreparedness course was rated as
"good" 59 times (44.4%) and "excellent" 40 timeB8.136); the Hazardous Materials
course was rated as "good" 77 times (57.9%) andelent” 29 times (21.8%); the
Crowd Control and Behavior course was rated asd'gba times (38.3%) and
"excellent” 53 times (39.8%); the Midwest Disastararse was rated as "good"” 61 times
(45.9%) and “excellent” 15 times (11.3%); the Hoamel Security Orientation course
was rated as "good" 57 times (42.9%) and “excélledttimes (12%); the Terrorism
Detection for Law Enforcement course was ratedjasd” 63 times (47.4%) and
“excellent” 29 times (21.8%); the Bomb and Arsort®s presentation was rated as
"good" 54 times (40.6%) and excellent 55 times44d); the Incident Command System
course was rated as "good" 70 times (52.6%) anceleent” 17 times (12.8%); and the
National Incident Management System course wasd mgeégood” 63 times (47.4%) and
“‘excellent” 19 times (14.3%).

Descriptive statistics are the numerical and t@bordethods for organizing,
separating, and delivering data (Argyrous, 2008 descriptive statistics that were
analyzed in Table 1 were the standard deviatiommnand standard error of the mean.
The standard deviation is the most frequently usedsure of variability because of its
stability and the fact that it includes every sdorés calculation. A small standard
deviation indicates that scores are close togethéra large standard deviation indicates
that the scores are spread apart. The mean isdsepreferred measure of central
tendency and is calculated by adding all of theesctogether and dividing that total by
the number of scores. The mean represents thegevecare among a group of scores.

Also, the standard error of the mean describesthash one can expect the sample
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means to differentiate if other samples are usea the same population. A small

standard error of the mean indicates less samplirny (Gay et al., 2006).

Table 1

Rating of the ER Week Courses

N M SE SD

Rating of Bomb and Arson Section 133 4.2180.06694 .77203
Rating of Chicago Fire Dept 133 4.1654 .06420.74040
Rating of Crowd Behavior and Control 133 4.1504 .07199 .83026
Rating of SWAT 133 4.1353.06647 .76655

Rating of Personal and Family Preparedness 133 4.0150.07079 .81636

Rating of HAZMAT 133 4.0075 .05797 .66852
Rating of Active Shooter 133 3.9624 .06261 .72201
Rating of Critical Incident Response 133 3.9098 .05170.59618
Rating of CIRT 133 3.8271.06709.77373
Rating of Terrorism Detection 133 3.8195.07684 .88621
Rating of Incident Command System 133 3.7293.06504 .75003

Rating of National Incident Management Sysi 133 3.6692 .07373 .85033
Rating of Midwest Disasters 133 3.6090.06904 .79615

Rating of Homeland Security 133 3.5865.07090.81768

Table 1 indicated that 133 respondents answeredubstions concerning all of
the courses presented at the CPD Recruit AcadenygdeR Week. The highest rated

course was the Bomb and Arson Section presentatitima mean score of 4.218, while
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the lowest rated course was Homeland Security @tiem, with a mean score of 3.5865.
All 14 of the rated courses had a mean higher thdaquate.” Six of the rated courses
had a mean higher than "good," which were the BambArson Section, the Chicago
Fire Department presentation, Crowd Behavior andt©g SWAT, Personal and Family
Preparedness, and Hazardous Materials. The couttséhe lowest standard error of the
mean was Critical Incident Response, with a stahdemor of .05170, while the course
with the highest standard error of the mean wasofiem Detection for Law
Enforcement, with a standard error of .07684. Adddlly, the course with the lowest
standard deviation was Critical Incident Respoate59618 and the course with the
highest standard deviation was Terrorism Detedbohaw Enforcement, at .88621.

Table 2 displays one-sampleests for a mean. Atest for a mean determines
whether a statistically significant difference ¢gibetween two means (Leedy & Ormrod,
2005). One-sampletests for means were computed for the responses giy the CPD
recruits for the rating of each course in ordezdmpare the means obtained from the
sample of scores and a hypothesized mean (Rob808).2I'he hypothesized population
mean for the one-sampli¢ests was the middle rating score of 3, which vaschoice of
"adequate."

The null hypothesis for each course was that teamof the sample population
and the hypothesized population mean were equdk Wie alternative hypothesis for
each course was that the mean of the sample papu&atd the hypothesized population

mean were different or not equal. A two-tailed tgas conducted, so the alpha level was
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Table 2

Rating ofthe ER Week Courses

Test Value = 3
95% Confidence Interval
Mean of the Difference
t df p Difference Lower Upper

Rating of Bomb and Arson 18.195* 132 .000* 1.21805 1.0856 1.3505
Section

Rating of Chicago Fire Dej 18.153* 132 .000* 1.16541 1.0384 1.2924

Rating of Critical Incident 17.599* 132 .000*  .90977 .8075 1.0120
Response

Rating of HAZMAT 17.381* 132 .000* 1.00752 .8929 1.1222
Rating of SWAT 17.081* 132 .000* 1.13534 1.0039 1.2668

Rating of Crowd Behavior 15.979* 132 .000* 1.15038 1.0080 1.2928
and Control

Rating of Active Shooter 15.372* 132 .000*  .96241 .8386 1.0862
Rating of Personal and 14.339* 132 .000* 1.01504 .8750 1.1551
Family Preparedness

Rating of CIRT 12.328* 132 .000*  .82707 .6944 .9598
Rating of Incident 11.214* 132 .000*  .72932 .6007 .8580
Command System

Rating of Terrorism 10.665* 132 .000*  .81955 .6675 9716
Detection

Rating of National Incident 9.076* 132 .000*  .66917 .5233 .8150
Management System

Rating of Midwest Disastel 8.822* 132 .000*  .60902 AT725 .7456
Rating of Homeland 8.272* 132 .000*  .58647 4462 7267
Security

Note.* t > 1.96. *p< .025.
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set at .025. The criticalvalue was 1.960, with 132 degrees of freedonhet@25 level.
In order to reject the null hypothesis, fhealue must be below .025, thealue has to be
greater than 1.960, and the confidence intervallleannot cross zero.

After analyzing all of the data in Table 2, thdl tnypothesis for each course was
rejected. All of the courses hag&alue below .025, thievalues were greater than 1.960,
and none of the courses had confidence intervalddahat crossed zero. Every course in
ER Week rated by the CPD recruits had a statigisainificantt score ang value.

Even though the courses in ER Week had statilstisgnificant results, effect
sizes still needed to be accounted for. Effectssst®w the size of the statistically
significant differences (Thalheimer & Cook, 2002phen’sd was used to analyze the
effect size and was calculated by taking the meféereince over the standard deviation
for each course in ER Week. The effect sizes td .29 were interpreted as small, .5 to
.79 were interpreted as medium, and .8 and above wirpreted as large (Cohen,
1992). The course “Introduction to the Bomb andofirSection” had a Cohendsof 1.58
(large effect size); the course “Introduction te Bhicago Fire Department” had a
Cohen’sd of 1.57 (large effect size); the course “Crititadident Response” had a
Cohen’sd of 1.52 (large effect size); the course “Hazarddiaserials” had a Cohent
of 1.51 (large effect size); the course “Introdactto SWAT” had a Cohen@of 1.48
(large effect size); the course “Crowd Behavior &ushtrol” had a Cohen’d of 1.39
(large effect size); the course “Active Shootelideat Plan” had a Cohendsof 1.33
(large effect size); the course “Personal and RaRniéparedness” had a Cohed’sf
1.24 (large effect size); the course “Introductiothe CIRT” had a Cohentsof 1.07

(large effect size); the “Incident Command Systemtirse had a Cohentsof .97 (large
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effect size); the course “Terrorism Detection famLEnforcement” had a Cohemof

.92 (large effect size); the “National Incident Mgement System” course had a Cohen’s
d of .79 (medium effect size); the course “Midwestd3ters” had a Cohendsof .77
(medium effect size); and the course “Homeland BgcOrientation” had a Cohent

of .72 (medium effect size).

Knowledge Gained

The second research question in this study wasw“tid CPD recruits perceive
their knowledge concerning terrorism awarenessvotig completion of ER Week given
at the CPD Recruit Academy?” This research questasmanswered by a series of sub-
guestions that were analyzed after tabulating thert-type scale responses on the
guestionnaire. Numbers were assigned to the Ligpd-scale responses for coding and
analysis. The choice of poor received a 1; theoopdf fair received a 2; the choice of
adequate received a 3; the option good receivecadda 5 was assigned to the rating of
excellent. Having numerous sub-questions was a &rimangulation because each
response told something about the respondenttadat(Robson, 2002).

Frequencies were analyzed because they repodatdr value of a variable, the
number of times that a particular score shows updata set (Argyrous, 2005).
Appendix F contains all of the frequency tablestfer ER Week knowledge ratings by
all 133 CPD recruits. The following highlight somneportant aspects about the
frequencies of the ER Week knowledge ratings byaR® recruits: Knowledge of the
term "terrorism" was rated as "good" 59 times (%€).4nd "excellent” 63 times (47.4%);
knowledge of chemical agents was rated as "goodihTés (54.1%) and “excellent” 18

times (13.5%); knowledge of biological agents wated as "good" 63 times (47.4%) and
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“excellent” 20 times (15%); knowledge of radiologji@gents was rated as "good" 59
times (44.4%) and “excellent” 17 times (12.8%); Wedge of nuclear materials was
rated as "good" 58 times (43.6%) and “excellenttifr®es (9.8%); knowledge of
explosive devices was rated as "good" 65 time®9Band “excellent” 36 times
(27.1%); knowledge of terrorist groups was ratetigaed" 54 times (40.6%) and
"excellent” 45 times (33.8%); knowledge of terrbabjectives was rated as "good” 61
times (45.9%) and "excellent” 57 times (42.9%); tealge of potential terrorist targets
was rated as "good" 52 times (39.1%) and "excél@ntimes (48.9%); knowledge of
terrorist planning was rated as "good" 58 times@%® and "excellent" 43 times
(32.3%); and knowledge of suspicious objects weedras "good" 61 times (45.9%) and
"excellent" 42 times (31.6%).

The descriptive statistics that were analyzedahl& 3 were the standard
deviation, mean, and standard error of the meaa.stdndard deviation is the most
frequently used measure of variability becauséso$tability and includes every score in
its calculation. A small standard deviation indesathat scores are close together and a
large standard deviation indicates that the scare$urther spread apart. The mean is the
most preferred measure of central tendency analésilated by adding all of the scores
together and dividing that total by the numberadres. The mean represents the average
score among a group of scores. Also, the standevd@& the mean describes how much
one can expect the sample means to differentiatihé samples are used from the same
population. A small standard error of the meandatds less sampling error (Gay et al.,

2006).
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Table 3

Knowledge of Terrorism Awareness

N M SE SD

Knowledge of the Term Terrorism 133 4.3759 .05904 .68093
Knowledge of Potential Terrorist Targe 133 4.3534 .06332 .73025
Knowledge of Terrorist Objectives 133 4.2707 .06928 .79894
Knowledge of Suspicious Objects 133 4.0526 .07105 .81942
Knowledge of Terrorist Planning 133 4.0451.07228 .83362
Knowledge of Terrorist Groups 133 4.0226.07731.89160
Knowledge of Explosive Devices 133 3.9850.07079 .81636
Knowledge of Chemical Agents 133 3.7669 .06394 .73739
Knowledge of Biological Agents 133 3.7068.07062 .81447

Knowledge of Radiological Materials 133 3.6090.07226 .83334

Knowledge of Nuclear Materials 133 3.5564 .06701.77277

Table 3 indicated that 133 respondents answer=dubstions concerning all of
the knowledge items presented at the CPD Recratdé&my during ER Week. The
highest rated knowledge item was "knowledge oftéinen terrorism,” with a mean score
of 4.3759, while the lowest rated knowledge itens Wkanowledge of nuclear materials,”
with a mean score of 3.5564. All 11 of the ratedwledge items had a mean higher than
"adequate." Six of the rated knowledge items hatkan higher than "good,” which were
knowledge of the term terrorism, knowledge of pa&dnerrorist targets, knowledge of

terrorist objectives, knowledge of suspicious otgeknowledge of terrorist planning,
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and knowledge of terrorist groups. When all 11 nsazfrthe knowledge items were
added together and divided by 11, a knowledge itexan of 3.977 was obtained. The
knowledge item with the lowest standard error efirean was "knowledge of the term
terrorism," with a standard error of .05904, while knowledge item with the highest
standard error of the mean was "knowledge of testrgroups,” with a standard error of
.07731. Additionally, the knowledge item with tleavest standard deviation was
"knowledge of the term terrorism," at .68093 anel khowledge item with the highest
standard deviation was "knowledge of terrorist gyuat .89160.

Table 4 displays one-sampltests for a mean. Atest for a mean determines
whether a statistically significant difference ¢gibetween two means (Leedy & Ormrod,
2005). One-sampletests for means were used on the responses givire I§PD
recruits for the rating of all knowledge items mler to compare the means obtained
from the sample of scores and a hypothesized niRalmspn, 2002). The hypothesized
population mean for the one-samptests was the middle rating score of 3, which was
the choice of "adequate.”

The null hypothesis for each knowledge item was the mean of the sample
population and the hypothesized population mear wgqual, while the alternative
hypothesis for each knowledge item was that thennoé#he sample population and the
hypothesized population mean were different oragptal. A two-tailed test was
conducted, so the alpha level was set at .025cfitieal t value was 1.960 with 132

degrees of freedom at the .025 level. In ordeeject the null hypothesis, tipevalue
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Table 4

Knowledge of Terrorism Awareness

Test Value = 3
95% Confidence Interval
Mean of the Difference
t df p Difference Lower Upper

Knowledge of the Term 23.304* 132 .000*  1.37594 1.2591 1.4927
Terrorism

Knowledge of Potential 21.373* 132 .000*  1.35338 1.2281 1.4786
Terrorist Targets

Knowledge of Terrorist 18.342* 132 .000* 1.27068 1.1336 1.4077
Objectives

Knowledge of 14.815* 132 .000* 1.05263 9121 1.1932
Suspicious Objects

Knowledge of Terrorist 14.458* 132 .000* 1.04511 9021 1.1881
Planning

Knowledge of 13.914* 132 .000*  .98496 .8449 1.1250
Explosive Devices

Knowledge of Terrorist 13.227* 132 .000*  1.02256 .8696 1.1755
Groups

Knowledge of Chemica 11.994* 132 .000*  .76692 .6404 .8934
Agents

Knowledge of 10.008* 132 .000*  .70677 5671 .8465
Biological Agents

Knowledge of 8.428* 132 .000* .60902 4661 .7520
Radiological Materials

Knowledge of Nuclear 8.303* 132 .000*  .55639 4238 .6889
Materials

Note.* t> 1.96. *p< .025.
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must be below .025, theralue has to be greater than 1.960, and the cordedmterval
level cannot cross zero.

After analyzing all of the data in Table 4, thdl fmypothesis for each knowledge
item was rejected. All of the knowledge items hamvalue below .025, thevalues were
greater than 1.960, and none of the knowledge iteadsconfidence interval levels that
crossed zero. Every knowledge item in ER Week rhtethe CPD recruits had a
statistically significant score ang value.

Even though the knowledge items in ER Week hatiikstally significant results,
effect sizes still needed to be accounted for.dEf&zes show the size of the statistically
significant differences (Thalheimer & Cook, 2002hhen’sd was used to analyze the
effect size and was calculated by taking the meféereince over the standard deviation
for each knowledge item in ER Week. The effectsak.2 to .49 were interpreted as
small, .5 to .79 were interpreted as medium, armhdabove were interpreted as large.
(Cohen, 1992). The following are the Cohemsffect sizes for the rated knowledge
items in ER Week: “knowledge of the term terroriswds 2.02 (large effect size);
“knowledge of potential terrorist targets” was 1(&ge effect size); “knowledge of
terrorist objectives” was 1.59 (large effect siZ&jowledge of suspicious objects” was
1.28 (large effect size); “knowledge of terrorimqming” was 1.25 (large effect size);
“knowledge of explosive devices” was 1.21 (largeefsize); “knowledge of terrorist
groups” was 1.15 (large effect size); “knowledgelémical agents” was 1.04 (large
effect size); “knowledge of biological agents” w8g (large effect size); “knowledge of
radiological materials” was .73 (medium effect $iznd “knowledge of nuclear

materials” was .72 (medium effect size).
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The Pearsonwas used on the knowledge items because it is aureaf
correlation for interval data that indicates thgme to which two sets of scores are
related and it is the most stable measure of @aiioel (Gay et al., 2006). The value of
Pearson's gives the strength and direction of associatiowbeh two variables. The
standard used for correlation strength was .236 &5 a weak correlation; .3 to .599 was
a moderate correlation; .6 to .799 was a strongetaiion; and .8 or greater was a very
strong correlation (Argyrous, 2005). Appendix Gwhkdhe strength and direction of the
correlated knowledge items. Four of the correl&salvledge items had very strong
correlations, 15 of the correlated knowledge itésag strong correlations, and 36 of the
correlated knowledge items had moderate correlgtidh 55 correlated knowledge
items were statistically significant at the .01dke{2-tailed). The highest correlated
knowledge items were "knowledge of biological agémind "knowledge of chemical
agents" at .920. The lowest correlated knowledgmstwere "knowledge of the term
terrorism" and "knowledge of explosive devices'337.

Skill Level

The third research question in this study was, “HiadvCPD recruits perceive
their skill levels concerning responding to a tasmm incident following completion of
ER Week given at the CPD Recruit Academy?” Like $lbcond research question, this
research question was answered by a series ofisesiions that were analyzed after
tabulating the Likert-type scale responses on tlestpnnaire. Numbers were assigned
to the Likert-type scale responses for coding aradyais. The choice of poor received a
1; the option of fair received a 2; the choice @é@uate received a 3; the option good

received a 4; and a 5 was assigned to the ratiegadllent. This question elicited
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information from the CPD recruits about their atiés of their skills acquired during ER
Week at the CPD Recruit Academy.

Frequencies were analyzed because they repodabdr value of a variable, the
number of times that a particular score shows updata set (Argyrous, 2005).
Appendix H contains all of the frequency tablestf@ ER Week skill ratings by all 133
CPD recruits. The following discussion highlightsre important aspects about the
frequencies of the ER Week skill ratings by the GB&ruits: The skill of identifying a
suspicious incident was rated as "good" 76 tim&sl@) and “excellent” 22 times
(16.5%); the skill of implementing self-protectineeasures was rated as "good" 72 times
(54.1%) and “excellent” 20 times (15%); the skilloontrolling a disaster scene was
rated as "good" 69 times (51.9%) and “excellenttifi®s (9.8%); the skill of evacuating
persons from a dangerous area was rated as "g@ath&s (54.1%) and “excellent” 19
times (14.3%); the skill of using the Emergencyiese Guidebook (ERG) was rated as
"good" 53 times (39.8%) and "excellent" 42 time$%.686); the skill of responding to a
bomb threat was rated as "good" 68 times (51.1%)‘axcellent” 15 times (11.3%); the
skill of dealing with a person wearing an explosi\avice was rated as "good" 36 times
(27.1%) and “excellent” 5 times (3.8%); the skillandling an active shooter was rated
as "good" 57 times (42.9%) and “excellent” 15 tiniek.3%); and the skill of rendering
aid to injured persons was rated as "good" 58 ti@#8$£%) and "excellent" 46 times
(34.6%).

The descriptive statistics that were analyzedahl& 5 were the standard
deviation, mean, and standard error of the meaa.stdndard deviation is the most

frequently used measure of variability becausesostiability and includes every score in
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its calculation. A small standard deviation indesathat scores are close together and a
large standard deviation indicates that the scaresurther spread apart. The mean is the
most preferred measure of central tendency analésilated by adding all of the scores
together and dividing that total by the numberaares. The mean represents the average
score among a group of scores. Also, the standevd@& the mean describes how much
one can expect the sample means to differentiathé samples are used from the same
population. A small standard error of the meandatis less sampling error (Gay et al.,

2006).

Table 5

Skill of Responding to a Terrorism Incident

N M SE SD

Skill of Rendering Aid to Injured Persons 133 4.0827 .07243 .83526
Skill of Using the ERG 133 3.9699.07839 .90403
Skill of Identifying a Suspicious Incident 133 3.8872.05909 .68151

Skill of Implementing Self-Protective Measures 133 3.7895.06584 .75931

Skill of Evacuating Persons from a Dangerous AI 133 3.7744 .06718 .77476

Skill of Responding to a Bomb Threat 133 3.7068 .06204 .71544
Skill of Controlling a Disaster Scene 133 3.6541.06496 .74919
Skill of Handling an Active Shooter 133 3.4887.08241 .95041

Skill of Dealing with a Person Wearing an Explos 133 2.9474 .08757 1.00992

Table 5 indicated that 133 respondents answeredubstions concerning all of

the skill items presented at the CPD Recruit Acaddaring ER Week. The highest
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rated skill item was the "skill of rendering aidibgured persons,” with a mean score of
4.0827, while the lowest rated skill item was tkkill of dealing with a person wearing
an explosive device," with a mean score of 2.94IMof the rated skill items had a mean
higher than "adequate," except for the "skill oflieg with a person wearing an
explosive device." Only one of the rated skilmtehad a mean higher than "good,"
which was the "skill of rendering aid to injuredrpens.” When all nine means of the
skill items were added together and divided by nanskill item mean of 3.7 was
obtained. The skill item with the lowest standanweof the mean was the "skill of
identifying a suspicious incident,” with a standardbr of .05909, while the skill item
with the highest standard error of the mean wasski# of dealing with a person
wearing an explosive device," with a standard esfo08757. Additionally, the skill item
with the lowest standard deviation was the "sKilidentifying a suspicious incident,” at
.68151 and the skill item with the highest standddiation was the "skill of dealing
with a person wearing an explosive device," at 9920

Table 6 displays one-sampleests for a mean. Atest for a mean determines
whether a statistically significant difference ¢gibetween two means (Leedy & Ormrod,
2005). One-sampletests for means were used on the responses givigre I§PD
recruits for the rating of each skill item in ordercompare the means obtained from the
sample of scores and a hypothesized mean (Rob808).2'he hypothesized population
mean for the one-sampli¢ests was the middle rating score of 3, which vaschoice of

"adequate."
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Table 6

Skill of Responding to a Terrorism Incident

Test Value = 3

95% Confidence
Interval of the

Mean Difference

t dil p Difference  Lower Upper
Skill of Identifying a 15.014* 132 .000*  .88722 7703 1.0041
Suspicious Incident
Skill of Rendering Aid to  14.949* 132 .000* 1.08271 .9394 1.2260
Injured Persons
Skill of Using the ERG ~ 12.373* 132 .000*  .96992 .8149 1.1250
Skill of Implementing Self 11.991* 132 .000* .78947 .6592 9197
Protective Measures
Skill of Evacuating 11.528* 132 .000*  .77444 .6415 .9073
Persons from a Dangerou
Area
Skill of Respondingtoa 11.393* 132 .000* .70677 .5841 .8295
Bomb Threat
Skill of Controlling a 10.069* 132 .000* .65414 5256 .7826
Disaster Scene
Skill of Handling an 5.930* 132 .000* .48872 3257 .6517
Active Shooter
Skill of Dealing with a -.601 132 549 -.05263 -.2259 .1206
Person Wearing an
Explosive

Note.* t> 1.96. *p< .025.
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The null hypothesis for each skill item was the tnean of the sample population
and the hypothesized population mean were equdk Wie alternative hypothesis for
each knowledge item was that the mean of the sapgpelation and the hypothesized
population mean were different or not equal. A taited test was conducted, so the
alpha level was set at .025. The criticablue was 1.960 with 132 degrees of freedom at
the .025 level. In order to reject the null hypaibethep value must be below .025, the
value has to be greater than 1.960, and the cord&imterval level cannot cross zero.

After analyzing all of the data in Table 6, thdl tnypothesis failed to be rejected
for the skill item "dealing with a person wearingexplosive device" because fhgalue
was above .025 (.549), thealue was less than 1.960 (-.601), and the condeléenterval
levels crossed zero (-.2259 to .1206). The nulbllypsis was rejected for the remaining
eight skill items because they had galue below .025, thievalues were greater than
1.960, and the skill items had confidence inteleagls that did not cross zero. All skill
items in ER Week, except for the skill of dealinghaa person wearing an explosive
device, had a statistically significargcore ang value.

Even though eight of the nine skill items in ER&éad statistically significant
results, effect sizes still needed to be accoufttedEffect sizes show the size of the
statistically significant differences (Thalheimer@ok, 2002). Cohend was used to
analyze the effect size and was calculated by ¢gtkia mean difference over the standard
deviation for each statistically significant skitm in ER Week. The effect sizes of .2 to
.49 were interpreted as small, .5 to .79 were mneged as medium, and .8 and above
were interpreted as large (Cohen, 1992). The fafigvare the Cohen'd effect sizes for

the skill items in ER Week: “skill of identifyinggns of a suspicious incident” was 1.30
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(large effect size); “skill of rendering aid toumgd persons” was 1.30 (large effect size);
“skill of using the North American ERG” was 1.0arge effect size); “skill of
implementing appropriate self-protective measuvess 1.04 (large effect size); “skill of
evacuating persons from a dangerous area” waq[li@@ effect size); “skill of
responding to a bomb threat” was .99 (large eBex); “skill of controlling a disaster
scene” was .87 (large effect size); and the “sifilhandling an active shooter” was .51
(medium effect size).

The Pearsonwas used on the skill items because it is a meagwerrelation
for interval data that indicates the degree to Wiweo sets of scores are related and it is
the most stable measure of correlation (Gay e2@06). The value of Pearson'gives
the strength and direction of association betweenvariables. The standard used for
correlation strength was .2 to .299 as a weak ladioe; .3 to .599 was a moderate
correlation; .6 to .799 was a strong correlatiord & or greater was a very strong
correlation (Argyrous, 2005). Appendix | shows #teength and direction of the
correlated skill items. One of the correlated skélins had a strong correlation, 33 of the
correlated skill items had moderate correlationsl, avo of the correlated skill items had
weak correlations. There were 34 correlated diths that were statistically significant
at the .01 level (2-tailed) and two correlatedIsteims that were statistically significant
at the .05 level (2-tailed). The highest correlatkidl items were the "skill of controlling
a disaster scene" and the "skill of evacuatinggressrom a dangerous area" at .674. The
lowest correlated skill items were the "skill ofngthe ERG" and the "skill of handling

an active shooter" at .211.
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Improvements and Things Done Well Concerning theic@ilum in ER Week

The fourth research question in this study was, &\improvements should be
made to the CPD recruit curriculum in ER Week?"sTigsearch question was asked in
order to receive responses that could inform pakcianges in the CPD recruit
curriculum in ER Week. Multiple sources of data veollected with the intention that
they would converge to support triangulation (Le&d®rmrod, 2005). This one open-
ended question was asked and the coding of the-epeed question responses involved
combining the responses into a limited number tdgaries that enabled description of
the data and statistical analysis (Robson, 2002)additional open-ended sub-question
was asked in order to solicit further informatiamtbe strengths of the curriculum in ER
Week. The additional sub-question was, "What wasedvell concerning the CPD
recruit curriculum in ER Week?" The sub-questiospanses were also coded and
examined for emerging themes by combining the nesg®into a limited number of
categories that enabled description of the datastattstical analysis (Robson, 2002).

A total of 113 CPD recruits responded to the fouesearch question, “What
improvements should be made to the CPD recruitatlam in Emergency Response
Week?” In other words, 20 of the 133 CPD recruis%) did not answer the research
guestion. Fifty-two of the 113 CPD recruits (46%@ted that the curriculum should
include more hands-on scenario-based training Wi recruits would respond to a
terrorism incident. Twenty-two of the 113 CPD ret31{19%) stated that more time
needed to be spent on the entire ER Week curricblerause too much information was
given in one week and the ER Week curriculum colkateby go into more detail. Seven

of the 113 CPD recruits (6%) stated that more temmotraining videos should be added

95



into the ER Week curriculum. Further, seven of1ti8 CPD recruits (6%) stated that
more time needed to be spent on persons weariegmaosive device.

A total of 114 CPD recruits responded to the suéstjon, "What was done well
concerning the CPD recruit curriculum in ER Weekfbther words, 19 of the 133 CPD
recruits (14%) did not answer the sub-questiontyFsix of the 114 CPD recruits (40%)
stated that the instructors of the ER Week cumiiculvere knowledgeable, passionate,
and interesting. Twenty-three of the 114 CPD resr{#0%) stated that they enjoyed the
group project because it helped the CPD recrupdyaphat they learned throughout the
entire ER Week. The group project was conducteldeaénd of ER Week and consisted
of the CPD recruits having to formulate a plan owo respond to a hazardous
materials incident as a team. The group projectvaas hands-on scenario-based
exercise, but was conducted in the classroom eam. tTwelve of the 114 CPD recruits
(11%) stated that the curriculum was organized.walitionally, 11 of the 114 CPD
recruits (10%) stated that the ER Week curriculavegthem the knowledge and skills
necessary to understand and respond to a terrorsdent.

Conclusions

The first research question in this study examimad the CPD recruit
curriculum in ER Week was perceived by CPD recritequencies, descriptive
statistics, and one-sampleests for means were analyzed in order to ansvediirgt
research question. The frequency tables in Appedikowed that there was a very high
frequency count of CPD recruits rating the coursdsR Week as "adequate” or higher.
The descriptive statistics for each course giveBRWeek were shown in Table 1 and

all ER Week courses exhibited small standard diewviat which indicated that the scores
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were close together. All 14 of the rated ER Weakses had a mean higher than
"adequate." The one-sampliests for mean results in Table 2 displayed thatyegourse
in ER Week rated by the CPD recruits had a ste&ibyi significantt score angb value.
Lastly, the Cohen’d results displayed that 11 of the courses in ER Weeklarge effect
sizes, while three of the courses in ER Week hadiume effect sizes. Considering the
aforementioned statistical findings, the CPD rdazuiriculum in ER Week was
perceived as "above adequate” by CPD recruits.

Past studies have revealed similar findings tcctiveent study concerning police
academy curricula. In 1995, Brand and Peak fouatlttte graduates of the Nevada
Police Officer Standards and Training (POST) Acaglpnovided an above average
rating to the overall academy training. AdditiogalRenahan (2005) examined the
perceptions of municipal police executives in Nensdy regarding the end product from
the significantly revised Basic Course for Polidéic@rs. Renahan found that a
statistically significant number of the respondemése getting a better trained police
officer and that the recently modified Basic CouimePolice Officers was meeting their
training needs. The current study's findings medothe above findings and discovered
that the CPD recruit curriculum in ER Week was pefed as "above adequate” by CPD
recruits.

The second research question in this study exahtioes the CPD recruits
perceived their knowledge concerning terrorism awass following completion of ER
Week given at the CPD Recruit Academy. Frequendiesgriptive statistics, one-sample
t tests for means, and correlations were analyzedder to answer the second research

guestion. The frequency tables in Appendix F shothatithere was a very high
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frequency count of CPD recruits rating the knowkdgms as "adequate"” or higher. The
descriptive statistics for the knowledge items wsdrewn in Table 3 and all knowledge
items exhibited small standard deviations, whiatidated that the scores were close
together. All 11 of the rated knowledge items hadean higher than "adequate” and an
overall knowledge item mean of 3.977 was obtaifié@. one-sampletests for mean
results in Table 4 displayed that every knowledgmirated by the CPD recruits had a
statistically significant score ang value. The Cohen'd results displayed that nine of
the knowledge items in ER Week had large effe@ssiwhile two of the knowledge
items in ER Week had medium effect sizes. Lasthpendix G showed that all 55
correlated knowledge items were statistically digant at the .01 level (2-tailed).
Considering the aforementioned statistical findjrige CPD recruits perceived their
knowledge concerning terrorism awareness as "abdgquate” following completion of
ER Week given at the CPD Recruit Academy.

One study revealed a similar finding to the curstndy concerning knowledge
obtained at a police academy. Marion’s (1998) ols@ns indicated that the police
training program at a police academy in Ohio predithe knowledge and skills training
required to prepare recruits to be police offic&tse current study's findings mirrored
Marion's findings and discovered that the CPD riésperceived their knowledge
concerning terrorism awareness as "above adeqiaditeVing completion of ER Week
given at the CPD Recruit Academy.

The third research question in this study examhmead the CPD recruits
perceived their skill levels concerning respondim@ terrorism incident following

completion of ER Week given at the CPD Recruit Azag. Frequencies, descriptive
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statistics, one-samptdaests for means, and correlations were analyzedder to answer
the third research question. The frequency tablégppendix H showed that there was a
very high frequency count of CPD recruits rating #kill items as "adequate” or higher.
The descriptive statistics for the skill items weh®wn in Table 5 and all skill items
exhibited small standard deviations, which indiddteat the scores were close together.
All of the rated skill items had a mean higher thadequate,” except for the "skill of
dealing with a person wearing an explosive devitég overall skill item mean was 3.7.

The one-sampletests for mean results in Table 6 displayed tHagkdl items in
ER Week, except for the skill of dealing with agmr wearing an explosive device, had a
statistically significant score ang value. The Cohen'd results displayed that seven of
the statistically significant skill items in ER Webkad a large effect size, while one of the
statistically significant skill items in ER Weekda medium effect size. Lastly,
Appendix | showed that there were 34 correlatelll iskims that were statistically
significant at the .01 level (2-tailed) and tworebated skill items that were statistically
significant at the .05 level (2-tailed). Considerime aforementioned statistical findings,
the CPD recruits perceived their skill levels canagg responding to a terrorism incident
as "above adequate" following completion of ER Wgeden at the CPD Recruit
Academy.

Past studies have revealed similar findings tacthreent study concerning skill
levels obtained at police academies. The studywded by Morrison (2006) found
academy graduates’ skills concerning deadly forogiam outcomes were generally
rated as adequate in the state of Washington. Eppg€2005) discovered some common

themes through a review of United States policythedry. First, law enforcement first
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responders need to deter, prevent, and interdictrecof terrorists. Second, law
enforcement first responders need to respond ttorigtracts as they would during a
natural or man-made event that requires disastigation and management. The current
study's findings mirrored the above findings antkduined that the CPD recruits
perceived their skill levels concerning respondim@ terrorism incident as "above
adequate" following completion of ER Week givenhet CPD Recruit Academy.

The fourth research question in this study exaththe improvements that should
be made to the CPD recruit curriculum in ER Wedie Tecommended additions by the
CPD recruits were, in descending order; furtherdisaon scenario-based training,
additional time needed on the entire ER Week auluin, more terrorism training videos
to be added into the ER Week curriculum, and aolalili time needed on persons wearing
an explosive device. An additional sub-question arzelyzed that probed into what was
done well concerning the CPD recruit curriculuniERR Week. In descending order, the
CPD recruits stated that the instructors of theVi#ek curriculum were great, that they
enjoyed the group project, that the curriculum wagnized well, and that the ER Week
curriculum gave the CPD recruits the knowledge silis necessary to understand and
respond to a terrorism incident.

Past studies have revealed similar findings tcctiveent study regarding
recommendations for improvements. The results framimore’s (2005) research
indicated that the Small Town County police peredithe state mandated curriculum to
be relevant, but felt more training was neededtatistically significant number of
respondents felt the Gettrained Police Academy eetéal provide more scenario based

or practical training. Additionally, Morrison (20p&und that the respondents wanted
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more training on tactics and judgment while usiolg4playing or live-fire scenarios. The
current study's findings mirrored the above findilmgd discovered that more hands-on
scenario-based training would benefit the CPD iiecturiculum in ER Week.
Implications and Recommendations

The findings clearly indicated that the CPD RecAdademy leadership needs to
enhance the ER Week curriculum concerning dealiiiy auperson wearing an explosive
device. The mean for the skill level of dealinglwét person wearing an explosive device,
or suicide bomber, was below adequate. Of all kilei'ems in the curriculum, this was
the only mean that was below adequate. A suicidgebling is the voluntary act of
detonating an explosive device with knowledge thatperson carrying the explosive
device is likely to be killed during the explosid@uicide bombers have been referred to as
“delivery devices” and “human guided missiles” besm of their ability to gain access to
intended targets and the precision of their tangefl errorist groups often choose this
tactic because these types of explosive devicesamygand inexpensive to make. Also,
suicide bombings substantially damage the moratekeobomber’s enemy and can have
vast psychological consequences (New Mexico Irtstibéi Mining and Technology
Energetic Materials Research and Testing Cent®6t20 The leaders of the CPD Recruit
Academy should find ways to improve the ER Weekiculum that involves dealing with
a person wearing an explosive device.

The CPD ER Week curriculum can be enhanced byigiraymore scenario-based
training concerning terrorism incidents. The CPErués stated that the curriculum should
include more hands-on scenario-based training Wi recruits would respond to a

terrorism incident, such as an active shooterlmyrab threat. Police officers who
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encounter few scenarios might be far less preparetanaging dangerous encounters
than those police officers who experience greatenbers of scenarios. Police officers who
expand their useful range of options, refine thditities, and confront their personal
limitations maximize their own and the public'setgf(Morrison, 2005). More hands-on
scenario-based training concerning terrorism intisl@eeds to be added throughout the
ER Week curriculum at the CPD Recruit Academy.

The policy implications of the above findings akeac. The ER Week portion of the
CPD Recruit Academy Curriculum was more than adegaid provided CPD recruits
with appropriate knowledge of terrorism awarenesktae skills necessary to respond to a
terrorism incident. Only three of the 14 classeEfWeek are mandated by the ILETSB.
The three classes required by the ILETSB are HarsrMaterials, Crowd Behavior and
Control, and Homeland Security Orientation (ILET2B07). The remaining classes in ER
Week were developed by the CPD Education and T@iBivision staff. The ILETSB
should consider adding more lllinois state mandatedses to its curriculum concerning
knowledge of terrorism awareness and the skillessary to respond to a terrorism
incident. All police recruits in the state of llbis should be prepared equally to deal with a
terrorism incident because a terrorist attack coglclr anywhere and not just in large
metropolitan areas.

Because the literature did not reveal much researtife area of terrorism
awareness and response for police recruits, #@demmended that continued research be
conducted in order to determine the most curredtemsential preparation for new police

recruits. Terrorists continue to alter their stgis, and advances in technology give
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terrorists more opportunities than ever beforeideakecruits need to stay abreast of the
latest trends in terrorism through education aathiing.

It would be important for future researchers tolespthe differences in types of
academy training concerning terrorism awarenessesubnse. Every state in the United
States mandates different training for police rigsrand individual police academies
often have the flexibility to expand their currioot beyond state mandates. Do different
police academies train differently concerning tasm awareness and response, and if
so, what are the overall effects on police recPujidess, 1991). Expanding the scope of a
study such as this one to a broader level, redppalnationally, would help answer
guestions about police recruit training concerrgrgorism awareness and response
across a wider array of locations around the cguntr

The survey instrument used in this study did notao any questions that
allowed for the CPD recruits to evaluate the irettam that they received by CPD
instructors. An evaluation of task items can be@#d by the police recruits’ evaluations
of an instructor’s knowledge and ability to teabkafsh & Grosskopf, 1991). Training-
specific variables should be included in futureeegsh concerning terrorism awareness
and response. These variables include such itemeast evaluations of instructor
competence and the training methods used by tireigbsrs (Traut et al., 2000).

This research surveyed CPD recruits from the CP&uReAcademy only. Police
recruits could be unconsciously predisposed towhaigiser ratings because of the
paramilitary atmosphere at the CPD Recruit Acadantd/the assumption that all of the
training received has been quality training. Alsolice recruits may have limited

personal experience on which to base their pemeptbout the adequacy of their
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training (Morrison, 2006). Future research conaggrierrorism awareness and response
could include surveying police officers who took thR Week courses at the CPD
Recruit Academy and have several years of “strexgberience on the Chicago Police
Department.

Additional research can be conducted that replctitis study as related to age,
gender, educational level, ethnicity, military expace, and prior police experience
(Brand & Peak, 1995). The CPD recruits perceptioh#ie CPD recruit curriculum in
ER Week can be compared and contrasted with theusacross-sections of the
demographics. Furthermore, the CPD recruits peiaeptof their knowledge concerning
terrorism awareness and their skill levels conecgymesponding to a terrorism incident
can be compared and contrasted with the demographables. After comparing and
contrasting the demographic variables with the C&fuit perceptions of the CPD
recruit curriculum in ER Week, the knowledge itemausd the skill items, a clearer picture
could emerge on how the demographic variablesenfte the dependent variables.

Chappell (2008) examined whether or not a diffetge” of police recruit
performed better after receiving the curriculunmira police academy. Chappell (2008)
suggested that a number of personal characterieigsaffect the performance of police
recruits. In future terrorism curriculum studieseaearcher could examine the effects of
age, gender, educational level, ethnicity, militaxperience, and prior police experience
on how well a CPD recruit responds to a terrorispident during a training scenario.

Police officers throughout the world need to remagilant to the ever-evolving
threat of terrorism. The continuous terrorist dttaaround the globe display law

enforcement’s critical role in preventing, planniagd responding to terrorism. A major
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terrorist attack in the United States will requmeal law enforcement agencies to use
their knowledge and skills to coordinate resporikets with agencies at the state and
federal levels rapidly (Mosser, 2007). It is durthg initial recruit training phase at the
police academy where police recruits need to lahout terrorism and how to respond to
a terrorism incident. The CPD recruits gained agdeal of knowledge and skills
pertaining to terrorism, thanks to the ER Weekicutum. When disaster strikes, the
CPD recruits, who are now Chicago police officerdl, take action and rely on their
training received at the CPD Recruit Academy. Oay wf life and our lives may depend

on that training.
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Demographic Results of CPD Recruit Class 09-1
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Table 1

Age of Respondent

Age

f

P CumulativeP

21-2511 24.4 24.4

26-30 22 48.9 73.3

31-3511 244 97.8

36-40 1 2.2 100.0

Total 45 100.0

Frequency

Age of Respondent

15

T
21-25

T
26-30

T
31-35

Age of Respondent

116

T
36-40




Table

2

Gender of Respondent

Gender f P CumulativeP
Male 38 84.4 84.4
Female 7 15.6 100.0
Total 45 100.0

Gender of Respondent
407
304
Y
=
Q
=]
o 207
w

109

1
Male

Gender of Respondent

117

I
Female




Table 3

Education of Respondent

Education f P CumulativeP

Some College 25 55.6 55.6
Bachelor's Degre 20 44.4 100.0

Total 45 100.0

Education of Respondent

257

20

g

Frequency

3

5-

Some College Bachelor's Degree

Education of Respondent

118




Table 4

Military Experience

Military Experiencc f P CumulativeP

Yes 15 33.3 33.3
No 30 66.7 100.0
Total 45 100.0

Military Experience

307

207

Frequency

104

Yes

Military Experience

119




Table 5

Prior Police Experience

Prior Police Experienc f

P CumulativeP

Yes 5 111 11.1
No 40 88.9 100.0
Total 45 100.0

Prior Police Experience

407

30

Frequency

Yes

Prior Police Experience

120

No
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Table 1

Age of Respondent

Age f P CumulativeP

21-2520 22.7 22.7

26-3042 47.7 70.5

31-3518 20.5 90.9

36-40 8 9.1 100.0

Total 88 100.0

Age of Respondent

407

30

Frequency

Ll 1 1 I
21-25 26-30 31-35 36-40
Age of Respondent
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Table 2

Gender of Respondent

Gender f P CumulativeP

Male 69 78.4 78.4

Female 19 21.6 100.0

Total 88 100.0

Gender of Respondent

60~
)

£ 407
3
o
Q
w

20-

0-

Male Female
Gender of Respondent
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Table 3

Education of Respondent

Education f P CumulativeP
High School Diplom¢ 3 3.4 3.4
Some College 29 33.0 36.4

Bachelor's Degree 54 61.4 97.7

Master's Degree 1 11 98.9

Doctoral Degree 1 11 100.0

Total 88 100.0
Education of Respondent

60
50
40

fry

| =

@

=]

g 30

(1

10

[ | : )

L : |

T T T T
High School Diploma Some College Bachelor's Degree  Master's Degree

Education of Respondent

124

T
Doctoral Degree




Table 4

Military Experience

Military Experiencc f P CumulativeP

Yes 22 25.0 25.0
No 66 75.0 100.0
Total 88 100.0
Military Experience
60

Y

£ 407

=]

o

Q

w

Yes

Military Experience

125

No




Table

5

Prior Police Experience

Prior Police Experienc f

P CumulativeP

Yes 7 8.0 8.0
No 81 92.0 100.0
Total 88 100.0
Prior Police Experience
100
80
S 60
c
Q
=]
o
Q
w

407

207

I
Yes

Prior Police Experience

126

No
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Table 1

Age of Respondent

Age f P CumulativeP

21-25 31 23.3 23.3

26-30 64 48.1 71.4

31-35 29 21.8 93.2

36-40 9 6.8 100.0

Total 133 100.0

Age of Respondent

607

Frequency
;i

T Ll Ll Ll
21-25 26-30 31-35 36-40
Age of Respondent
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Table 2

Gender of Respondent

Gender f P  CumulativeP

Male 107 80.5 80.5

Female 26 19.5 100.0

Total 133 100.0

Gender of Respondent

1007

80

607

Frequency

40

T T
Male Female

Gender of Respondent
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Table 3

Education of Respondent

Education f P  CumulativeP

High School Diplome 3

Some College

Bachelor's Degree

2.3 2.3

54 40.6 42.9

74 55.6 98.5

Master's Degree 1 .8 99.2
Doctoral Degree 1 8 100.0
Total 133 100.0
Education of Respondent
80
60—
-
2
e
o 407
w
207
1

T
High School Diploma

T T T
Some College Bachelor's Degree Master's Degree

Education of Respondent

130

T
Doctoral Degree




Table 4

Military Experience

Military Experienct f P CumulativeP

Yes 37 27.8 27.8
No 96 72.2 100.0
Total 133 100.0

Military Experience

100

80

60

Frequency

407

207

Yes

Military Experience
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Table 5

Prior Police Experience

Prior Police Experienc f

P CumulativeP

Yes 12 9.0 9.0
No 121 91.0 100.0
Total 133 100.0
Prior Police Experience
120
100
80
Y
=
Q
3
o
@ 60
(1

404

20+

Yes

Prior Police Experience

132

No
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Recruit Class # Date

1. Please rate each course of the Chicago Police Degat’'s recruit curriculum in

Emergency Response Week on a scale from 1 to b,.wbeing poor and 5 being

excellent, after taking the courses in EmergencgpBese Week as a Chicago

Police Recruit.

Course

Poor

Fair

Adequate

Good

Excellent

Critical Incident Response

3

The Active Shooter Incident Plan

3

Introduction to the Chicago Fire
Department (CFD)

Introduction to the Special
Weapons and Tactics Team
(SWAT)

Introduction to the Critical
Incident Response Team (CIRT)

Personal and Family Preparedne

Hazardous Materials

Crowd Behavior and Control

Midwest Disasters

Homeland Security Orientation

Terrorism Detection for Law
Enforcement

Introduction to the Bomb and
Arson Section

The Incident Command System
(ICS)

The National Incident

Management System (NIMS)
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Terrorism Awareness Section

2. Please rate your own individudNOWL EDGE of the following items on a scale

from 1 to 5, with 1 being poor and 5 being excdllafter taking the courses in

Emergency Response Week as a Chicago Police Recruit

Poor Fair Adequate | Good | Excellent
The term “terrorism” 1 2 3 4 5
Chemical agents 1 2 3 4 5
Biological agents 1 2 3 4 5
Radiological materials 1 2 3 4 5
Nuclear materials 1 2 3 4 5
Explosive devices 1 2 3 4 5
Different types of terrorist groups 1 2 3 4 5
such as state sponsored,
formalized, extremists, and single-
issue groups
Terrorist objectives 1 2 3 4 5
Potential terrorist targets 1 2 3 4 5
Terrorist planning, such as 1 2 3 4 5
recruitment, training, obtaining
funding, surveillance, and
rehearsals
Suspicious objects that could be 1 2 3 4 5
explosive devices
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Responding to a Terrorist Incident Section
3. Please rate yolBKILL LEVEL concerning the following on a scale from 1 to 5,
with 1 being poor and 5 being excellent, afternghthe courses in Emergency

Response Week as a Chicago Police Recruit.

Poor Fair Adequate | Good | Excellent

Identifying signs of a suspicious| 1 2 3 4 5
incident

Implementing appropriate self- 1 2 3 4 5
protective measures during a
hazardous materials incident

Controlling a disaster scene 1 2 3 4 5

Evacuating persons from a 1 2 3 4 5
dangerous area

Using the North American 1 2 3 4 5
Emergency Response Guidebogk
(ERG)

Responding to a bomb threat 1 2 3 4 5

Dealing with a person wearingan 1 2 3 4 5
explosive device

Handling an active shooter in a 1 2 3 4 5
shopping mall or school

Rendering aid to injured persons 1 2 3 4 5

4. What improvements should be made to the CPD recuaitculum in Emergency

Response Week?

4(a). What was done well concerning the CPD recuiticulum in Emergency

Response Week?
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Demographic Information

| Age (Circle one) | 21-25 | 26-30 | 31-35 | 36-40 |
| Gender (Circle one) | Male | Female
Education High School | Some Bachelor's | Master’s Doctoral
(Circle one) | Diploma College Degree Degree Degree
Military Experience Yes No
(Circle one)
Prior Police Experience Yes No

(Circle one)
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Table 1

Rating of Critical Incident Response

f P CumulativeP

Fair 2 15 15

Adequate 24 18.0 19.5

Good 91 68.4 88.0

Excellent 16 12.0 100.0

Total 133 100.0

Table 2

Rating of Active Shooter

f P  CumulativeP

Fair 3 2.3 2.3

Adequate 28 21.1 23.3

Good 73 54.9 78.2

Excellent 29 21.8 100.0

Total 133 100.0
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Table 3

Rating of Chicago Fire Department

f P  CumulativeP

Fair 2 15 15

Adequate 21 15.8 17.3

Good 63 47.4 64.7

Excellent 47 35.3 100.0

Total 133 100.0

Table 4

Rating of SWAT

f P  CumulativeP

Fair 3 2.3 2.3

Adequate 22 16.5 18.8

Good 62 46.6 65.4

Excellent 46 34.6 100.0

Total 133 100.0
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Table 5

Rating of CIRT

P CumulativeP

Fair 3.0 3.0

Adequate 41 30.8 33.8
Good 62 46.6 80.5
Excellent 26 19.5 100.0
Total 133 100.0

Table 6

Rating of Personal and Family Preparedness

f P CumulativeP
Poor 1 8 .8
Fair 2 1.5 2.3
Adequate 31 23.3 25.6
Good 59 444 69.9
Excellent 40 30.1 100.0
Total 133 100.0
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Table 7

Rating of HAZMAT

f P CumulativeP

Fair 1 .8 .8

Adequate 26 19.5 20.3

Good 77 57.9 78.2

Excellent 29 21.8 100.0

Total 133 100.0

Table 8

Rating of Crowd Behavior and Control

f P CumulativeP

Fair 4 3.0 3.0

Adequate 25 18.8 21.8

Good 51 38.3 60.2

Excellent 53 39.8 100.0

Total 133 100.0
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Table 9

Rating of Midwest Disasters

f P CumulativeP

Poor 1 .8 .8

Fair 8 6.0 6.8

Adequate 48 36.1 42.9

Good 61 45.9 88.7

Excellent 15 11.3 100.0

Total 133 100.0

Table 10

Rating of Homeland Security

f P CumulativeP

Poor 1 .8 .8

Fair 9 6.8 7.5

Adequate 50 37.6 45.1

Good 57 429 88.0

Excellent 16 12.0 100.0

Total 133 100.0
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Table 11

Rating of Terrorism Detection

f P CumulativeP

Poor 1 .8 .8

Fair 10 7.5 8.3

Adequate 30 22.6 30.8

Good 63 47.4 78.2

Excellent 29 21.8 100.0

Total 133 100.0

Table 12

Rating of Bomb and Arson Section

f P CumulativeP

Fair 2 15 15

Adequate 22 16.5 18.0

Good 54 40.6 58.6

Excellent 55 41.4 100.0

Total 133 100.0
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Table 13

Rating of Incident Command System

f P  CumulativeP

Fair 7 5.3 53

Adequate 39 29.3 34.6

Good 70 52.6 87.2

Excellent 17 12.8 100.0

Total 133 100.0

Table 14

Rating of National Incident Management System

f P CumulativeP
Poor 2 15 15
Fair 8 6.0 7.5
Adequate 41  30.8 38.3
Good 63 474 85.7
Excellent 19 143 100.0
Total 133 100.0
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Table 1

Knowledge of the Term Terrorism

f P CumulativeP

Fair 2 15 15

Adequate 9 6.8 8.3

Good 59 44.4 52.6

Excellent 63 47.4 100.0

Total 133 100.0

Table 2

Knowledge of Chemical Agents

f P  CumulativeP

Fair 6 45 45

Adequate 37 27.8 32.3

Good 72 54.1 86.5

Excellent 18 13.5 100.0

Total 133 100.0
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Table 3

Knowledge of Biological Agents

f P CumulativeP

Poor 1 .8 .8

Fair 7 5.3 6.0

Adequate 42 31.6 37.6

Good 63 47.4 85.0

Excellent 20 15.0 100.0

Total 133 100.0

Table 4

Knowledge of Radiological Materials

f P  CumulativeP

Poor 1 .8 .8

Fair 10 7.5 8.3

Adequate 46 34.6 42.9

Good 59 444 87.2

Excellent 17 12.8 100.0

Total 133 100.0
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Table 5

Knowledge of Nuclear Materials

f P CumulativeP

Fair 10 7.5 7.5

Adequate 52 39.1 46.6

Good 58 43.6 90.2

Excellent 13 9.8 100.0

Total 133 100.0

Table 6

Knowledge of Explosive Devices

f P CumulativeP

Poor 1 .8 .8

Fair 4 3.0 3.8

Adequate 27 20.3 24.1

Good 65 48.9 72.9

Excellent 36 27.1 100.0

Total 133 100.0
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Table 7

Knowledge of Terrorist Groups

f P CumulativeP

Poor 1 .8 .8

Fair 6 45 53

Adequate 27 20.3 25.6

Good 54 40.6 66.2

Excellent 45 33.8 100.0

Total 133 100.0

Table 8

Knowledge of Terrorist Objectives

f P  CumulativeP

Poor 2 15 1.5

Fair 2 15 3.0

Adequate 11 8.3 11.3

Good 61 45.9 57.1

Excellent 57 42.9 100.0

Total 133 100.0
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Table 9

Knowledge of Potential Terrorist Targets

f P CumulativeP
Fair 2 1.5 15
Adequate 14 10.5 12.0
Good 52 391 51.1
Excellent 65 48.9 100.0
Total 133 100.0

Table 10

Knowledge of Terrorist Planning

f P CumulativeP

Poor 1 .8 .8

Fair 3 2.3 3.0

Adequate 28 21.1 24.1

Good 58 43.6 67.7

Excellent 43 32.3 100.0

Total 133 100.0
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Table 11

Knowledge of Suspicious Objects

f P CumulativeP

Poor 1 .8 .8

Fair 3 23 3.0

Adequate 26 19.5 22.6

Good 61 45.9 68.4

Excellent 42 31.6 100.0

Total 133 100.0
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Table 1

Knowledge Item Correlations

3 4

10

11

1. Knowledge .432" .460° .461

of the Term
Terrorism

377

337"

*k

AT3

424"

*k

432

410

507"

2. Knowledge
of Chemical
Agents

920" .800"

774 .

Fk

469

.393

375"

Fk

372

3. Knowledge
of Biological
Agents

834" .

447" .

405 .

375"

4. Knowledge
of Radiological
Materials

615

xk

430

403

474"

5. Knowledge
of Nuclear
Materials

.650

487 .

387"

396"

.528

6. Knowledge
of Explosive
Devices

604"

564" .

524"

545"

7. Knowledge
of Terrorist
Groups

.651

.641

.631

8. Knowledge
of Terrorist
Objectives

664"

603"

9. Knowledge
of Potential
Terrorist
Targets

.621

10. Knowledge
of Terrorist
Planning

11. Knowledge
of Suspicious
Objects

Note.**Correlation is significant at the 0.01 level (@ed). N=133
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Table 1

Skill of Identifying a Suspicious Incident

P CumulativeP

Fair 2 15 15
Adequate 33 24.8 26.3
Good 76 57.1 83.5
Excellent 22 16.5 100.0
Total 133 100.0

Table 2

Skill of Implementing Self-Protective Measures

f P CumulativeP
Fair 7 5.3 5.3
Adequate 34 25.6 30.8
Good 72 541 85.0
Excellent 20 15.0 100.0
Total 133 100.0
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Table 3

Skill of Controlling a Disaster Scene

f P  CumulativeP

Poor 1 .8 .8

Fair 6 4.5 53

Adequate 44 33.1 38.3

Good 69 51.9 90.2

Excellent 13 9.8 100.0

Total 133 100.0

Table 4

Skill of Evacuating Persons from a Dangerous Area

f P CumulativeP
Poor 2 15 15
Fair 3 2.3 3.8
Adequate 37 27.8 31.6
Good 72 54.1 85.7
Excellent 19 14.3 100.0
Total 133 100.0
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Table 5

Skill of Using the ERG

f P  CumulativeP

Poor 2 15 1.5

Fair 4 3.0 4.5

Adequate 32 24.1 28.6

Good 53 39.8 68.4

Excellent 42 31.6 100.0

Total 133 100.0

Table 6

Skill of Responding to a Bomb Threat

f P  CumulativeP

Poor 1 .8 .8

Fair 2 15 2.3

Adequate 47 35.3 37.6

Good 68 51.1 88.7

Excellent 15 11.3 100.0

Total 133 100.0
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Table 7

Skill of Dealing with a Person Wearing an Explosive

f P CumulativeP
Poor 13 9.8 9.8
Fair 27 20.3 30.1
Adequate 52 39.1 69.2
Good 36 27.1 96.2
Excellent 5 3.8 100.0
Total 133 100.0

Table 8

Skill of Handling an Active Shooter

f P  CumulativeP

Poor 6 45 45

Fair 10 7.5 12.0

Adequate 45 33.8 45.9

Good 57 429 88.7

Excellent 15 11.3 100.0

Total 133 100.0
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Table 9

Skill of Rendering Aid to Injured Persons

f P CumulativeP

Fair 6 45 4.5
Adequate 23 17.3 21.8
Good 58 43.6 65.4
Excellent 46 34.6 100.0
Total 133 100.0
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Table 1

Skill Item Correlations

2 3 4 5 6 7 8 9

1. Skill of Identifying a 510" 546  .482° 388" 491 .322" .402" .323
Suspicious Incident

2. Skill of Implementing 590" 498" 344" 527" 479" 375 .338"
Self-Protective Measures

3. Skill of Controlling a 674" 354" 573 506 .463 .337
Disaster Scene

4. Skill of Evacuating 380" .590° .527° .532" .404"
Persons from a Dangerous

Area

5. Skill of Using the ERG 4660 222 211 314
6. Skill of Responding to a 513" 502" .459°
Bomb Threat

7. Skill of Dealing with a 587" .3872"
Person Wearing an

Explosive

8. Skill of Handling an 407"

Active Shooter
9. Skill of Rendering Aid to
Injured Persons

Note.**Correlation is significant at the 0.01 level (@Hed). *Correlation is significant
at the 0.05 level (2-tailedN=133
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